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presages that it will soon disappear 
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Preface 
 

Pietro Ragni, President of ERFAP Lazio (IT) 

 

 

The SUDEGO project, funded by the European Erasmus Plus Program, was carried out by seven 

partners from five European countries (IT, BG, ES, FI, UK) between the end of 2017 through 2019. 

The proposal was conceived starting from the observation that there is not enough talk about 

sustainable development, climate and environmental crises in school and in the society so far and 

from the further consideration that many of the issues sorted out in the 2030 Agenda promoted by 

the United Nations at the end of 2015 are yet to be fostered. 

In the wake of the so called “Roadmap to a Resource Efficient Europe” document, we were also 

encouraged by the major UE policy and its commitment to promoting a sustainable European 

economy by the year 2050, as per document -Communication from the Commission to the 

European Parliament of 22/11/16- approved by the 28 countries for full implementation in the 2030 

Agenda with praiseworthy speed and with the unanimous consent. 

During these little more than two years, a climate of confrontation and serene and profitable 

collaboration was created within the SUDEGO partners; we managed to achieve the proposed 

results by trying to build a synergy between the world of education and the world of research and 

production, in order to produce a coherent set of information and a program of teaching modules 

dedicated to teachers of junior and upper high schools, designed to help them develop a proper 

mind set and a proactive attitude towards the goal of a sustainable Europe in their students.  

This book is both an opportunity to present the innovative materials the project has produced so far, 

along with the recommended methodology needed to get the contents closer to the students’ specific 

needs and a possibility to improve the system, not only by testing the modules, but also by asking 

contributions and advices of authoritative experts “conceived and its future sustainability”. 

During this journey, we shared precious time with many new and old friends from other European 

countries, and we learned a lot; we hope we’ll be able to pass not only correct and scientifically 

updated information, but also some of the dedication and enthusiasm that has grown inside us by 

fully sharing the right and far-sighted vision of the 2030 Agenda, aware that only thanks to the 

commitment of each of us, at home with our family, as well as at the workplace with colleagues or 

in the society, what today was an utopian vision can turn to reality tomorrow. 
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1. Project Motivation  

In September 2015 the United Nation approved the 17 Sustainable Development Goals (SDGs) 

which are included in the 2030 Agenda  as goals to be reached or, at least, to move near. It is an 

important decision, following the process started with the Earth Summit in Rio ’92, the first world 

wide meeting on the Environment, when the governments of the different countries decided to do 

their best for the nature safeguard and the promotion of a Sustainable Development approach. 

The EU on 22/11/16 declared the guide lines to implement 2030 Agenda with all the EU states “The 

EU and its Member States are strongly committed to implementing the Agenda to achieve 

sustainable development in its three dimensions – economic, social and environmental - in a 

balanced and integrated manner”. Moreover, one of the basic EU documents (Roadmap to a 

Resource Efficient Europe ’11) stressed that the priority for Europe is to upgrade a sustainable 

economy within 2050. 

Starting from this civic commitment which is strategic for humankind but also for each single 

citizen, when the SUDEGO partnership worked for the proposal was sure that this challenge for all 

us is a strategic matter for today and for the next future. Moreover, the majority of the partners 

stressed that there is a lack of understanding and debate in schools and, in general in society, about 

sustainability and changes for the future.  

The aim of the proposal and of all the activities carried out during the project life span was and is to 

offer to the school community some useful and updated tools and resources which will interest and 

involve all the citizens. Particularly, we planned the project results targeted to the school teachers 

(lower and upper secondary schools) and indirectly to the students of these schools, with the aim to 

involve also the local private and public stakeholders. 

SUDEGO, within Erasmus Plus Programme, answers: 

the II School priority - “Promoting the acquisition of skills and competences (…) fostering critical 

thinking especially through teaching science in environmental and/or cultural context” 

and the I horizontal priority - “Achievement of relevant and high quality skills and competences: 

supporting individuals in acquiring and developing key competences (…) in order to foster 

employability, socio-educational and professional development” 

We believe that, if we want to operate in the School system on these issues, the best way is to 

develop innovative tools for school teachers that will improve the basic and specialized skills and 

descriptions on the 2030 Agenda and specifically on the Goals under examination. Our products 

have been designed by the need to provide updated information in an attractive way to foster their 

transmission to students. 
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2. Importance of Sustainability for Humankind 

The long and not easy process started with the Earth Summit in Rio ’92, bring to the 2015 United 

Nations Climate Change Conference which was held in Paris, France, from 30 November to 12 

December 2015. The conference negotiated the “Paris Agreement”, a global agreement on the 

reduction of climate change, the text of which represented a consensus of the representatives of the 

196 attending parties. On 22 April 2016 (Earth Day), 174 countries signed the agreement in New 

York and began adopting it within their own legal systems. Unfortunately, in recent years some 

countries (particularly the US decision was negative) have chosen to take a step back from the 

agreement. Notwithstanding these situations some concepts and behaviours entered in our daily 

approach to the society and we hope they will be more and more a heritage of each citizen in the 

World. 

Sustainable development (SD) allows new generations to carry on development whilst preserving 

our cultural and environmental heritage, keeping economic growth and the ecosystem balanced and 

ensuring environmental balance. For a development to be sustainable, it must be based on ethical 

and political principles that lead to compatibility between modern economic systems, daily living 

conditions and respect for the ecosystem. Environmental sustainability (ES) is the ability to 

preserve the three functions of the environment over time: supplier of resources, waste receiver and 

direct source of utility, whilst ensuring the protection and renewal of natural resources and heritage. 

It is also about being able to maintain and satisfy the needs of the present by thinking about future 

generations. 

In September 2015, UN member countries approved the new Global Agenda for Sustainable 

Development and the related Sustainable Development Goals (SDGs) to be reached by 2030 which 

represents a historic event from perspectives. 

 

1.  The Agenda overcomes the idea that sustainability is only an environmental issue and 

affirms an integrated vision of the different dimensions of development - environmental, 

economic and social. A clear judgment emerges on the unsustainability of the current 

development model. 

2. Each country, which subscribes to the Global Agenda for Sustainable Development, must 

commit itself to the definition of its own sustainable development strategy that allows for 

the achievement of the related objectives with the involvement of all the components of the 

company - from companies to the public sector, from civil society to philanthropic 

institutions, from universities and research centres to information and culture operators. 

3. The process of changing the development model will be monitored through a complex 

system based on 17 objectives, 169 targets and over 200 indicators. Each country will be 

evaluated against these parameters periodically at the UN and by international and national 

public opinions. 

 

It is therefore an extraordinarily important commitment to the future of the world. A commitment to 

the future of all of us and to which each one is called to contribute. 

https://en.wikipedia.org/wiki/Paris
https://en.wikipedia.org/wiki/Paris_Agreement
https://en.wikipedia.org/wiki/Climate_change
https://en.wikipedia.org/wiki/Earth_Day
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In Italy, on the initiative of the Unipolis Foundation and the University of Rome "Tor Vergata", in 

2016 the Italian Alliance for Sustainable Development (ASviS) was established with the aim of 

stimulating in Italian society, in the economic subjects and in the institution’s awareness of the 

importance of the Sustainable Development Agenda and of mobilizing them to achieve the 

Sustainable Development Goals. ASviS is one of the partners of SUDEGO project.  

Similar organizations have been born in various European countries in recent years and a new focus 

on messages and commitments dictated by 2030 Agenda is spreading in the citizens of our 

countries. A striking example comes from Greta Thunberg's protest in Sweden and her student 

movement "Fridays for Future", which has come to the world's attention and demonstrates how 

many very young citizens have realized that they must play a crucial role in activating the 

mandatory actions for the future of our planet and humankind. This reinforces our idea that it is 

precisely for the youngest, as secondary school students are, to talk about spreading information and 

knowledge on the topics indicated by 2030 Agenda, because they can become the leaven of a 

radical change at political and social level with respect to these issues. 

 

 

3. 2030 Agenda and its 17 Goals  

The 17 Sustainable Development Goals (SDGs), approved by the United Nations as commitments 

to be completed by 2030 are illustrated in Figure 1 and shown below for completeness. 

 

 

Figure. 1 – The 17 SDGs in 2030 Agenda, promoted by United Nations 
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Goal 1. End poverty in all its forms everywhere 

Goal 2. End hunger, achieve food security and improved nutrition and promote sustainable 

agriculture 

Goal 3. Ensure healthy lives and promote well-being for all at all ages 

Goal 4. Ensure inclusive and equitable quality education and promote lifelong learning 

opportunities for all 

Goal 5. Achieve gender equality and empower all women and girls 

Goal 6. Ensure availability and sustainable management of water and sanitation for all 

Goal 7. Ensure access to affordable, reliable, sustainable and modern energy for all 

Goal 8. Promote sustained, inclusive and sustainable economic growth, full and productive 

employment and decent work for all 

Goal 9. Build resilient infrastructure, promote inclusive and sustainable industrialization and foster 

innovation 

Goal 10. Reduce inequality within and among countries 

Goal 11. Make cities and human settlements inclusive, safe, resilient and sustainable 

Goal 12. Ensure sustainable consumption and production patterns 

Goal 13. Take urgent action to combat climate change and its impacts* 

Goal 14. Conserve and sustainably use the oceans, seas and marine resources for sustainable 

development 

Goal 15. Protect, restore and promote sustainable use of terrestrial ecosystems, sustainably manage 

forests, combat desertification, and halt and reverse land degradation and halt biodiversity loss 

Goal 16. Promote peaceful and inclusive societies for sustainable development, provide access to 

justice for all and build effective, accountable and inclusive institutions at all levels 

Goal 17. Strengthen the means of implementation and revitalize the global partnership for 

sustainable development 

 

It is clear that the first 5 goals address the satisfaction of the primary needs of men and women, both 

from a physical point of view and from cultural, economic and social perspectives. The following 

conclusions relate to the use, conservation and availability of the environmental resources and 

economic development of all countries, according to sustainable models of production and the 

consumption of resources and assets to ensure the environmental and cultural conservation of the 
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territories. Finally, it is important to promote peaceful and inclusive societies by strengthening 

relations between countries. 

These objectives are made concrete by the definition of 169 targets, accompanied by the indication 

of strategies to achieve them. We conclude that Goal 4 Ensure inclusive and equitable quality 

education and promote lifelong learning opportunities for all is the most relevant for the reform of 

the school system. The targets of Goal 4 are as follows. 

 

4.1 By 2030, ensure that all boys and girls complete a free, fair and quality primary and secondary 

education leading to relevant and effective learning outcomes. 

4.2 By 2030, ensure that all girls and boys have access to early childhood quality development, 

necessary care and access to kindergarten so that they are ready for primary education. 

4.3 By 2030, ensuring equal access for all women and men to affordable, technical-quality 

education, to professional and third-level education, including the University. 

4.4 By 2030, substantially increase the number of young people and adults who have the necessary 

skills, including technical and professional skills, for employment, for decent work and for 

entrepreneurial skills. 

4.5 By 2030, eliminate gender disparities in education and ensure equal access to all levels of 

vocational education and training for the most vulnerable, including people with disabilities, 

indigenous people and children in vulnerable situations. 

4.6 By 2030, ensure that all young people and a substantial part of adults, men and women, achieve 

literacy and calculation skills. 

4.7 By 2030, ensure that all students acquire the knowledge and skills necessary to promote 

sustainable development through, inter alia, education for sustainable development and sustainable 

lifestyles, human rights, equality of gender, the promotion of a culture of peace and non-violence, 

global citizenship and the enhancement of cultural diversity and the contribution of culture to 

sustainable development. 

 

The strategies to be promoted to achieving the expected goals are reported below. 

 

4.a Building and adapting school structures to suit children's needs, disability and gender 

differences and provide safe, non-violent, inclusive and effective learning environments for all. 

 

4.b By 2020, substantially expand the number of scholarships available to developing countries 

globally, in particular the least developed countries, small island developing States and African 

countries, for enrolment in higher education, including programs for professional training and 

information technology and communication, technical, engineering and scientific, in developed and 

other developing countries. 

 

4.c By 2030, significantly increase the supply of qualified teachers, including through international 

cooperation for teacher training in developing countries, particularly in less developed countries and 

small island developing States. 
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4. Presentation of the tools developed through the project 
 

SUDEGO Project, funded by the Erasmus+ Programme, started in September 2017 and lasted until 

January 2020. It is organized into four Intellectual Outputs (IOs) - specific work sessions each one 

with a specific final deliverable. The life of the project was marked by the periodic partnership 

meetings (approximately one taking place every six months) where the work methodology was 

commonly decided by the partners. The kick off meeting was held in Barcelona (Spain) in 

November 2017 and the first decision was to link SUDEGO project products to the 2030 Agenda 

process. 

 

The tools and resources developed in the project aimed to provide School teachers with a coherent 

set of information and a programme of introductory and advanced learning modules, designed to 

help users to develop a shared environmental-friendly mindset in their students at European level. It 

also aimed to promote a more proactive attitude towards the objectives of Sustainable development 

in Europe. One of the most innovative aspects of the project is the strong synergy that developed 

between education (students), training (teachers/trainers). The project was developed through 

various phases, as described below.  

 

 

 a) Writing up of a comparative Report 
 

The first goal was to produce a Comparative report among the five involved countries (Italy, 

Bulgaria, Finland, Spain and United Kingdom) on the state of art of the Implementation of the UN 

Sustainable Development Goals ongoing or planned for the near future, specifically in the education 

system. 

The SUDEGO project’s focus is five of the seventeen sustainable development goals with each 

project partner country leading on one Goal for the didactic modules for junior high and high school 

products writing up. 

The aim of the Comparative Report was to identify the main actions, laws and development for the 

5 selected SDGs in the five countries of the partnership: Italy, Bulgaria, Finland, Spain and 

UK/Northern Ireland and to identify one or more examples of best practice in the information 

dissemination targeting the school environment. 

Each partner has produced an IO1 state of the art report; these reports set out the main findings on 

the implementation of the SDG’s in their country generally, and specifically in relation to the five 

SDGs the SUDEGO project is focusing upon. 
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Fig. 2 - Front page of SUDEGO Comparative Report 

 

Starting from the five National Reports, the coordinator of this Intellectual output merged the five 

reports to prepare the final SUDEGO Comparative Report (Figure 2). To harmonize this Report, the 

most updated data collected at EU scale was taken into account. The outcome of the SUDEGO 

Comparative Report was a photo at the beginning of 2018 of the progress, but also of the difficulties 

in the implementation of the 2030 Agenda 5 SDGs in the five partner countries. This Report 

provides: 

 - a comparative examination on the implementation of the 5 SDGs in each partner country; 

 - examples of good practices in the 5 partner countries.  

The Comparative Report (in English and in the Country languages) is available on the project web 

page www.SUDEGO.eu. A detailed presentation of the Comparative Report with compared data 

updated at the end of the project can be found in the SUDEGO e-book. 
 

 

 b) Introductory didactic modules 
 

The results obtained from the national and comparative reports made it possible to better identify 

and develop a series of topics for teaching and learning activities. Five introductory didactic 

modules for the School System were designed. Each module presents the main concepts of 

Sustainable Development Goals to teachers and to younger high school students. 

The design methodology aimed to offer a suitable product to the direct target group (teachers and 

trainers in high school system) and to final target group (students) and to organize the material in 

order to enhance the competences and to assess the results achieved, according to the learning 

output framework. For this reason, SUDEGO offers a set of learning tools which are self-consistent 

(able to explain all the main topics for the specific issue) but also flexible, respecting the teaching 

freedom of each facilitator whilst providing him/her with some tools which can be changed as a 

function of specific needs of the group (level of knowledge of the students, local context, time 

constrains, teachers competencies and teaching subject, etc.) - all of which are targeted to enhance 

the skills of each individual. An evaluation questionnaire was built to assess the level of knowledge 

achieved. Each module is provided with 3 sections which are offered on the SUDEGO platform:  

http://www.sudego.eu/
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a) the didactic presentation with a set of slides,  

b) the didactic handbook addressed to teacher/trainers with the lesson plan, a deeper presentation of 

the different slides, tips on methodologies and materials, further references; 

c) the final test addressed to students at the end of each module, including 10 closed questions and 

feedback to be offered by teacher/trainer after student evaluation. 

Any Goal is provided with the list of Targets, also sorted out in the Agenda, along with three 

answers to the three leading questions: 

- What’s the Goal? 

- Why? 

- What would it cost if we do not correct the problem? 

Moreover, any module also presents the key action to face the problem, under a collective and 

individual responsibility, highlighting what young people can do in their daily life. 

Each module is not exhaustive, each teacher can select part or all of it or can decide to add some 

more information (e.g. local emergencies, legal novelties, new trends), other tools (e.g. interesting 

videos, role games, specific thematic research, learning requirement linked to the specific students’ 

training path (e.g. open questions, links to the class programme). In the appropriate column of the 

didactic handbook, the teacher/trainer can insert his/her own tools in order to tailor-make the 

lesson as much as possible. 

Main objectives and a short list of contents are following, with a couple of slides for each 

Introductory module. 

 

Module 1 – SDG 3: Good Health and Wellbeing 

Designed by: Chamber of Commerce and Industry of Dobrich – Bulgaria 

 

This module presents the fundamental aspects of promoting Good Health and Wellbeing among 

junior high school students. 

The main objective of the module is: introducing of SDG 3; promotion of healthy lifestyle among 

teenagers; forming social skills and habits for healthy behaviour, culture and active position to 

personal and public health.  

This introductory module on SDG 3 focuses mainly on: 

• end the epidemics,  

• medical care & immunization,  

• personal actions for a healthy lifestyle. 
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Fig. 3 – Slides from SUDEGO Introductory Module 1 - SDG3 Health and Wellbeing 

 

Specific objectives of the Module are as follows. 

To understand the content of Goal 3. 

Engaging pupils in learning, hooking them into the subject. Survey of foreknowledge. 

Mastering of knowledge about communicable diseases and the methods for prevention. Acquisition 

of knowledge, skills and competences for healthy lifestyle.  

To learn the following concepts: communicable diseases (tuberculosis/germs, hepatitis, HIV/AIDS), 

medical care and immunisation, balanced and various nutrition, sport. Developing of social skills, 

culture and motivation for health protection. 

To learn how to be responsible for their health and what steps need to take for a healthy lifestyle. 

 

Module 2 – SDG 5: Gender Equality 

Designed by GEMS NI - UK/Northern Ireland 

 

This module presents the fundamental aspects of promoting Gender Equality among junior high 

school students.  

The main objective of the module is: to encourage young people to increase their knowledge 

about gender equality generally and the specific challenges that the two main genders i.e. Female 

and Male experience  

The introductory module on SDG 5 focuses on: 

• a brief introduction to the United Nations Sustainable Development Global Goals, focusing 

on Global Goal No. 5; 

• group discussion after video on Gender roles interviews with kids and Gender equality now; 

• ”Gender Lightbulb” exercise on gender roles and class activities on emerging themes or 

proposal to foster equality. 

Specific objectives of the Module are as follows.  

Introducing the United Nations 17 Sustainable Development Goals. 
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To gain better understanding and awareness of gender equality and empowering women and girls. 

To get young people thinking about their personal position on Gender Inequality and Gender 

Equality. 

 

Fig.4 – Slides from SUDEGO Introductory Module 2 – SDG 5: Gender Equality 

 

Module 3 – SDG 7: Affordable and Clean Energy 

Designed by Turku Education Division - Finland 

 

This module presents the fundamental aspects of promoting Clean and Affordable Energy for 

Everyone among junior high school students. 

The main objective of the module is: to understand connection with energy consumption and 

climate change and our shared responsibility in the prevention of global warming by saving energy. 

 

Fig. 5 – Slides from SUDEGO Introductory Module 3 – SDG 7: Clean and affordable energy 

The introductory module on SDG 7 focuses on: 

• Global energy consumption 

• Climate change 

• Renewable energy sources 

• Personal actions to save energy. 
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Specific objectives of the Module are as follows. 

Understand the content of Goal 7 

To understand the global inequality in access to electricity.  

To learn the following concepts: GDP, climate change, greenhouse effect, global warming, 

renewable energy sources.  

To learn how to evaluate the electricity consumption in one’s own life and to compare it to less 

developed countries. 

To learn to act in a sustainable way in one’s own energy consumption, to understand the 

mathematics of one’s own electricity bill. 

 

 

Module 4 – SDG 12: Responsible Production and Consumption 
 

Designed by Barcelona Education Consortium (BEC) - Spain 

 

This module presents the fundamental aspects of promoting responsible production and 

consumption among junior high school students. 

The main objective of the module is: to understand the need to introduce new production and 

consumption criteria based on the efficient use of natural resources and energy, in order to advance 

towards to a more circular economy with a low environmental and social impact. 

The introductory module on SDG 12 focuses on: 

• responsible production and consumption today 

• the advantages of a new model for a better future 

• the evidence from current data. A model of unsustainable production and consumption 

• the keys to change: savings, efficiency, prevention, etc. ... 

• a change in habits, awareness and patterns of consumption. 

 

 

Fig. 6 – Slides from SUDEGO Introd. Module 4 - SDG 12: Responsible production and consumption 
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Specific objectives of the Module are as follows. 

Introduction to SDG 12 contents. 

To introduce the idea and the scope of the concept, and its relationship to the economy and 

productive activities. 

The advantages of moving towards a more sustainable model. 

To promote awareness regarding the environmental and social impacts of the current production 

and consumption model. Prospects for the future if the current situation does not change. 

What must be done in order to transform the current model and our buying habits? What can we do 

as citizens and consumers? 

 

 

Module 5 – SDG 15: Life on Land 
 

Designed by Liceo Scientifico ‘Augusto Righi’, Italian Alliance  

for Sustainable Development (ASviS) and Erfap Lazio - Italy 

 

 

This module presents the fundamental aspects of promoting sustainable use of terrestrial 

ecosystems among junior high school students. 

The main objective of the module is: protect, restore and promote sustainable use of terrestrial 

ecosystems by fighting desertification, deforestation, biodiversity loss and land degradation. 

The introductory module on SDG 15 focuses on : 

• protect, restore and promote sustainable use of terrestrial ecosystems by fighting 

desertification, 

• protect, restore and promote sustainable use of terrestrial ecosystems by managing forests,  

• protect, restore and promote sustainable use of terrestrial ecosystems by halting biodiversity 

loss, 

• protect, restore and promote sustainable use of terrestrial ecosystems by halting and 

reversing land degradation 

 

Fig. 7 – Slides from SUDEGO Introductory Module 5 - SDG15 Life on Land 
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Specific objectives of the Module are as follows. 

To understand that the natural environment can change (and not to better). 

Describe definition, causes, effects and solution of desertification, deforestation, biodiversity loss 

and land degradation. 

 Reflect on own territory and what we can do to protect it and ourselves. 

 

 

 c) Advanced didactic modules 
 

After designed the introductory modules, the five selected Goals were enriched and deepened and 

as many Advanced Modules for the School System were designed, still presenting the main 

concepts of Sustainable Development Goals to teachers and to senior high school students. 

 

As in introductory modules, methodology aimed to offer a suitable product to the direct target group 

(teachers and trainers in high school system) and to final target group (students) and to organize the 

material in order to enhance the competences and to assess the results achieved, according to the 

learning output framework. In this case too, each module is provided with 3 sections which are 

offered on the SUDEGO platform:  

a) the didactic presentation with a set of slides; 

b) the didactic handbook addressed to teacher/trainers with the lesson plan, a deeper presentation of 

the different slides, tips on methodologies and materials, further references; 

c) the final test addressed to students at the end of each module, including 10 closed questions and 

feedback to be offered by teacher/trainer after student evaluation. 

 

Any Goal is provided with the list of Targets, also sorted out in the Agenda, along with three 

answers to the three leading questions: 

 

- What’s the Goal? 

- Why? 

- What would it cost if we do not correct the problem? 

 

Moreover, any module also presents the key action to face the problem, under a collective and 

individual responsibility, highlighting what young people can do in their daily life.  

 

Again, each module is not exhaustive, each teacher can select part or all of it or can decide to add 

some more information (e.g. local emergencies, legal novelties, new trends), other tools (e.g. 

interesting videos, role games, specific thematic research, learning requirement linked to the 

specific students’ training path (e.g. open questions, links to the class programme). In the 

appropriate column of the didactic handbook, the teacher/trainer can insert his/her own tools in 

order to tailor-make the lesson as much as possible. 
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Although on a theoretical prospective sustainability can be achieved by simply targeting each of the 

17 goals independently, a wider and more reasonable vision suggests that goals do not stand alone 

but are linked to one another in either synergies or trade-offs: that’s why any Goals in the 

Advanced SUDEGO Modules – aimed at superior high schools – is also enriched with a final 

session developing relation among the single Goal and other ones in 2030 Agenda  

 interdependence between the single goal and the others in 2030 Agenda 

 the social, economic and environmental components, 

 the job opportunities in the sector 

 

Main objectives and a short list of contents are following, with a couple of slides for each module. 

 

 

 

Module 1 – SDG 3: Good Health and Wellbeing 

Designed by: Chamber of Commerce and Industry of Dobrich – Bulgaria 

This module presents the fundamental aspects of promoting Good Health and Wellbeing among 

senior high school students. 

The main objectives of the module is: introducing of SDG 3 promotion of healthy lifestyle among 

adolescents; forming social skills and habits for healthy behaviour, culture and active position to 

personal and public health. 

The advanced module on SDG 3 focuses on Myths and facts about psychoactive substances, 

introducing the various kinds of psychoactive substances (PAS) and their effects, offering tips on 

getting help end recover. 

Specific objectives of the Module are as follows. 

To understand the content of Goal 3. Engaging pupils in learning, hooking them into the subject. 

Survey of foreknowledge. 

To understand the significance of the social and cultural influences on beliefs about drugs. To know 

the drugs, drug misuse and abuse, drug dependence. How different contexts and situations influence 

personal values, attitudes, beliefs and behaviour in relation to drug use. The consequences of 

unlawful and unsanctioned drug use. 

To learn to be responsible to their own health and to the health of the others; to learn how to 

identify and assess risks related to health; to acquire skills to deal with conflict situations, 

aggression and stress; to stand up for themselves and to cope with the influence of others. 
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Fig. 8 – Slides from SUDEGO Advanced Module 1 - SDG3 Health and Wellbeing 

 

 

 

Module 2 – SDG 5: Gender Equality 

Designed by GEMS NI - UK/Northern Ireland 

 

This module presents the fundamental aspects of promoting Gender Equality among senior high 

school students. 

The main objective of the module is: presenting Gender Inequality as a global issue, providing 

students with a contextual background to the issues of gender equality and examining where gender 

stereotypes come from and how they can be eliminated. 

The advanced module on SDG 5 focuses on   

• A brief history of women’s rights, from struggle for the vote, used to promote discussion 

about the stereotypes that are still faced. 

• Digital media and interactive learning technique used to focus students’ attention on their 

own role in “how gender is done” and to help them to articulate gender norms and 

stereotypes in their own terms. 

Specific objectives of the Module are as follows.  

Provide and introduction and a history of gender issues. 

Differentiate between sex and gender, and how they affect our lives. 

Identify key gender issues and think of suitable solutions for them. 
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Fig.9 – Slides from SUDEGO Advanced Module 2 – SDG 5: Gender Equality 

 

 

Module 3 – SDG 7: Affordable and Clean Energy 

Designed by Turku Education Division - Finland 

 

This module presents the fundamental aspects of promoting Clean and Affordable Energy for 

Everyone among senior high school students. 

The main objective of the module is: For the student to understand the links between energy use 

and climate change; to be able to provide solutions to the problem, and understand the potential of 

sustainable energy in working life and financial savings. 

 

Fig 10 – Slides from SUDEGO Advanced Module 3 – SDG 7: Affordable And Clean Energy 

The advanced module on SDG 7 focuses on: 

• Global Energy Consumption 

• Climate Change 

• Energy Efficiency and Renewable Energy 

• Career Opportunities in Renewable Energy 

• Interactions Between Goals. 
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Specific objectives of the Module are as follows. 

Understand the unequal global availability and distribution of electricity.  

Learn the concepts of energy efficiency and carbon sink.  

Learn to detect ways to produce renewable energy, to compare the potential in different sources of 

information, and to understand that energy efficiency can be not only a solution to climate change, 

but also a way to save money. 

To perceive potential career opportunities in renewable energy, and to realize that achieving 

different goals can either be mutually supportive, or conflicting. 

 

 

Module 4 – SDG 12: Responsible Production and Consumption 

Designed by Barcelona Education Consortium (BEC) - Spain 

 

This module presents the fundamental aspects of promoting responsible production and 

consumption among senior high school students. 

The main objective of the module is: explain the concept of responsible consumption and 

production; understand the problem of the linear economy and make known the actions that can be 

taken to promote a more sustainable model 

 

Fig. 11 – Slides from SUDEGO Adv. Module 4 - SDG 12: Responsible production and consumption  

The advanced module on SDG 12 focuses on: 

• objectives of sustainable development of the Organization of the United Nations; 

• evolution of natural resources consumed and of municipal waste generated over the years; 

• objectives of selective waste collection in the EU; 

• promotion of sustainable economic growth, transformation and promotion of sustainable 

consumption; 

• environmental, social and economic benefits of circular economy. 
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Specific objectives of the Module are as follows. 

Introduce the concept of responsible consumption and production. Explain the problem of current 

consumption of resources. 

Explain the change in the current model of the society.  Moving towards a circular economy model 

reaching the socioeconomic goals of sustainable development in the international arena. 

Offer recommendations for conscious consumption and explanation of its environmental, social and 

economic benefits. 

 

 

Module 5 – SDG 15: Life on Land 

Designed by Liceo Scientifico ‘Augusto Righi’, Italian Alliance for Sustainable Development 

(ASviS), Erfap Lazio - Italy 

 

This module presents the fundamental aspects of promoting life on land protection among senior 

high school students. 

The main objective of the module is: protect, restore and promote sustainable use of terrestrial 

ecosystems by combating desertification, deforestation, biodiversity loss and land degradation. 

 

Fig. 12 – Slides from SUDEGO Advanced Module 5 – SDG 15 Life on Land 

 

The advanced module on SDG 15 focuses on: 

• protect, restore and promote sustainable use of terrestrial ecosystems by combatting 

desertification; 

• protect, restore and promote sustainable use of terrestrial ecosystems by managing forests;  

• protect, restore and promote sustainable use of terrestrial ecosystems by halting biodiversity 

loss; 

• protect, restore and promote sustainable use of terrestrial ecosystems by halting and 

reversing land degradation; 

• environmental, Social and Economic Dimension of life on land; 

• good practices on life on Land in the world; 

• job opportunities in Sustainability and Green Jobs. 
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Specific objectives of the Module are as follows. 

To understand that the natural environment can change (and not to better). 

Describe definition, causes, effects and solution of desertification, deforestation, biodiversity loss 

and land degradation. 

Reflect on own territory and what we can do to protect it and ourselves. 

 

 

5. Suggestions for using SUDEGO tools  
 

a) Education as a Goal in 2030 Agenda 

The target of 2030 Agenda is enhancing the sustainable development in all the society contexts; this 

requires a profound transformation in the way individuals think and act. The 2030 Agenda clearly 

reflects the importance of an appropriate educational response.  

Education is explicitly formulated as an autonomous objective: the SDG 4 “Ensure inclusive and 

equitable quality education and promote lifelong learning opportunities for all” and, in 

addition, many goals and indicators linked to education are contained within other Sustainable 

Development Goals. 

It easy to understand that Education is a crucial factor for the accomplished realization of 2030 

Agenda in all its dimensions (environmental, social and economic) as the Education is both a goal 

in itself and one of the powerful means to understand, pursue and achieve all the other SDGs in a 

proper and participate way. 

In order to make the best use of the tools developed in SUDEGO project, we recommend consulting 

“Education for Sustainable Development Goals - Learning Objectives”
1
, the guide published in 

2017 by UNESCO which, as specialized United Nations agency for education, is responsible for 

guiding and coordinating the commitment to Education in the 2030 Agenda.  

The guide identifies indicative learning objectives, suggests topics and activities of learning for 

each of the SDGs, indicating as necessary the passage "from teaching to learning". 

Indeed, Education for Sustainable Development (ESD) “asks for an action-oriented, 

transformative pedagogy, which supports self-directed learning, participation and 

collaboration, problem-orientation, inter- and transdisciplinarity and the linking of formal 

and informal learning. Only such pedagogical approaches make possible the development of 

the key competencies needed for promoting sustainable development”
2
. 

 

                                                           

1 UNESCO, “Education for Sustainable Development Goals - Learning Objectives”, 2017,  

https://unesdoc.unesco.org/ark:/48223/pf0000247444 

2 Ibidem, page 6  

https://unesdoc.unesco.org/ark:/48223/pf0000247444
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b) SUDEGO modules in schools 

All the SUDEGO materials can be used at school, particularly in junior and senior high educational 

institutions, involving teachers of several subjects (Sciences, Chemistry, Geography, History, Law, 

English, Economics, Sociology) within the class councils. This material can also be used in training 

activities launched by public administrations or private enterprises to improve the information and 

teaching on 2030 Agenda topics. 

In particular for the schools, the activity could be designed as a project that foresees a laboratory 

methodology, included in the plan of the training offer and in the apprenticeship (work-school 

alternation activities) programs, which can be strengthened and better implemented involving 

experts  coming from research organizations or enterprises sensitive to the proposed themes or those 

which already have launched sustainability plans, or worked in the implementation of sustainability 

activities. 

It is important to underline the impact that education and training could have if the whole school, 

in its various daily activities, both educational and resource management, reflect and act in a novel 

way with regards to the sustainable environment. This will require widespread sensitization and 

training for all the school staff to the issues and actions required for the sustainable development of 

the 2030 Agenda. 

 

 

c) Suggestions to better involve the students 

 

The final beneficiaries of the material are the students, so the teachers, which are the target of the 

SUDEGO project, will use all the material in order to plan and realize the educational workshops 

aimed at promoting a culture of sustainability amongst students. 

After the successful experience of the testing activities performed during the project, we want to 

stress that beyond the theoretical deepening of knowledge on the themes proposed by the various 

modules, the activities to be carried out in the teaching laboratories should aim to enhance a sense 

of responsibility, involvement and individual participation of young students in the sustainable 

development process of their territory and their country - urging them both to reflect on their daily 

behaviour in their use of resources and eventually modifying them, both to create eco-sustainable 

business activities or to think about the future (in the education of and in the execution of the large 

number of opportunities which the sustainable development approach will create). 

 

Of course, all SUDEGO materials, starting from the ten modules, are a starting base for the 

teachers work. They are called upon to enrich the material with further examples, videos, 

information relating to the specific territorial context of the class to which they propose the training 

activity. This objective can be partially achieved by the work of the teacher who will personalize 

the SUDEGO material, in other part carried out directly by the students gathered in study groups on 

the themes underlying the five SDGs presented. In this way it will be possible to call young citizens 

to be more proactive with respect to the major issues proposed by the 2030 Agenda and, as a 

consequence, to become more personally responsible for issues that are crucial for the future of all 

humanity. 
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Another factor to keep in mind while enhancing the SUDEGO material may be the connection 

with the curricular subjects in order to contextualize the information and development proposals 

to the historical, scientific and social knowledge learned during the course of the study. A further 

important achievement, especially for students of the last two years of the school course, will also 

be to underline how the application of the directives deriving from the 2030 Agenda will change 

the world of work. In this way it will be possible to provide important elements of guidance for 

future study or work choices that students will make at the end of the school study. 

 

 

d) Suggestions for contacting stakeholders (families, communities) 

Inviting experts is an important factor in carrying out the workshop laboratories in the 

classroom. By choosing stakeholders who come from the world of research, university and 

businesses, it will be possible to obtain information and illustrations of good practices already 

implemented. In this way, on the one hand, it will be possible to provide updated and accurate 

information, but also to indicate the trend towards which the society is moving. In any case, by 

discussing and discussing concrete issues, students will be able to realize that the 2030 Agenda 

visions and wishes are really becoming modified practices and actions to deal with the demands of 

sustainability. 

Moreover, the connection between school and social and production organizations is also of 

interest to stakeholders who, by helping to better prepare students and coming directly into contact 

with the world of school, can suggest strategic study or work opportunities for their sector of 

activity, contributing indirectly to the preparation of possible future consultants or employees. 

In several cases the families of the students, who attend the schools, come from social classes with 

limited cultural backgrounds, but also it is often true that families with upper cultural background 

are idle on uninformed on the novel coming from the affirmation of principles of 2030 Agenda . It 

will therefore be a task for their children, educated and trained in several aspects of the 

sustainability development, to introduce knowledge and behaviours into the family 

environment on order to address sustainable development. 

A strong suggestion to give value to these themes is that the products created by the students and 

the teachers in the educational workshops will be illustrated in meetings with the families and, if 

possible, some of the public and private stakeholders. It will be useful not only to account for the 

activities carried out at school by their children, but also and above all for spreading the culture of 

sustainability. 

Moreover, the school could propose to all the stakeholders present on its territory (families, public 

administration bodies, other schools, small businesses, etc.) a series of seminars on these issues, 

with the involvement and the acting of the students themselves, the teachers and some experts; in 

this way the school could become an agency for lifelong learning on its territory in particular on the 

themes of 2030 Agenda. 

Finally, a further tip is that school institutes, both for their own management needs and for their 

own educational activities (educational visits, work-school alternation activities, etc.), should 

positively recognise those companies and public administrations that operate with a 

sustainable development approach, interacting with these organisations for collaboration and 
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transfer to enhance their own knowledge. For companies interested in beginning a path of 

sustainable development, the school can propose young people to be trained on this topic. 
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Our project stemmed from the belief that the 2030 Agenda is, at the same time, a guideline and a 

mission to humanity that cannot be answered carelessly and with disregard. Merely talking about 

the issues listed in the 17 objectives and the dozens of targets underlying the ambitious document 

approved by the N.U. and fully shared by the 28 EU states is definitely not enough. 

We must be able to share knowledge and draw the attention of those listening. For this reason, right 

from the conception phase of the SUDEGO project, we thought that teachers, students and the 

whole school community are our privileged interlocutors; not only because they are naturally open 

to new and important inputs, debate and discussion, but also because the youngest, those that are 

now being educated, are the hope for everybody's future. It will be their action and their 

commitment that will turn the words of the documents into concrete facts to protect our Planet.  

With the purpose of reaching these interlocutors and hit those targets, with the SUDEGO project we 

have put together some innovative teaching tools that have already been tested in the schools of the 

countries involved in the project; these tools, based on up to date knowledge, are now available to 

teachers and, through them, to their students, in order to prepare and educate them on five out of the 

seventeen strategic themes of the 2030 Agenda. 

Moving towards the conclusion of our work, we considered it important to make the results of 

SUDEGO known to many stakeholders in the world of education and, as a whole, of civil society. 

At the same time we had the opportunity to obtain a contribution to improve this work by 

approaching some of the most authoritative testimonials, contextualizing it in the commitment that 

the E.U. and all the European countries have undertaken with the 2030 Agenda for a better future 

for their societies and the whole Continent. Below are these graciously granted contributions; we 

are pleased to thank the authors for the time they wanted to dedicate to our project and for their 

encouragement. 
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Interview with   

 

Enrico Giovannini* 

Former Minister of Labor 

Co-Founder and Spokesperson of ASviS – Italian Alliance  

for Sustainable Development 
 

 

SUDEGO addresses high school teachers and students: do you think it is interesting and 

appropriate to provide students with up-to-date information on environmental sustainability?  

Absolutely yes. Young people are showing to be very sensitive to environmental issues and we have 

had evidence especially during the three Festival of Sustainable Development editions, with 

participation and organization of events involving students of all levels was very high. We continue 

to have constant evidence of their involvement and of the importance they give to issues related to 

sustainability. In this sense, we can say that young people are the real protagonists of change 

However, we need to educate and update them constantly to convey the message that sustainability 

is not just an environmental issue, and therefore only linked to the protection of nature, but also 

concerns the economic, social and institutional dimensions. Sustainability brings together all the 

dimensions of development that, in an ideal world, should be designed in an integrated way. On the 

other hand, they are: think about the effects of climate change that man is responsible for, including 

conflicts, migrations, social instability. But integrated thinking requires a profound cultural change. 

We are now aware that the model of development as we know it no longer works and is leading the 

world to the point of no return.  

An urgent change of paradigm is therefore necessary and young people have a fundamental role to 

play in this transition process. But we have to train them and this is our great responsibility. As 

ASviS we set ourselves this goal immediately, so much so that we have involved the relevant 

institutions, put universities in the network, we have involved schools and the world of culture, 

created an e-learning course for teachers of schools of every order and degree to spread the 

knowledge of the UN 2030 Agenda and the historical path that led to the signing of the most 

important agreement that 193 countries could sign up to try to guarantee a future of our world. 

The negotiations on the Global Agenda have been long and not without difficulties, but at the end 

the agreement has been found. Everyone understood that by continuing to follow the path of 

business as usual we would not have gone very far. Changing things is not easy, especially because 

decision makers, i.e. politics, look at the present or in the short term, while sustainable development 
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requires a much more open look to try to understand current trends, their impact and their future 

consequences. on humanity and our Planet.  

We consider that young people also vote, so they need to be informed. And it is therefore essential 

to spread the knowledge and awareness through the channels of communication that they use to 

ensure that they demand from representatives they choose an even greater attention to the issues 

concerning their future. In other words, we must give young people the opportunity to become 

ambassadors of sustainability so that they can solicit concrete actions that will bring the country on 

a path of sustainable development. 

 

We know in 2016 MIUR and ASviS signed an important agreement to involve the school world in 

the process towards the goals proposed by 2030 Agenda; do you know which interesting activities 

have been carried at local and national level?  

The most important step in the training field was the Memorandum of Understanding signed in 

November 2016 with the Italian Ministry of Education, University and Research (MIUR) to 

"Promote the dissemination of the culture of sustainability in view of the implementation of the 

development objectives sustainable development of the 2030 Agenda”. With this agreement, we 

have committed ourselves to implement initiatives to inform, educate and disseminate the culture of 

sustainable development and to enhance sustainability education in all levels of education.  

Moreover, in order to define and promote initiatives on the theme of Sustainable development and 

on all the aspects related to the 17 Objectives of the 2030 Agenda, a Committee was established, 

made up of members of the ASviS and of the Ministry of Education, which for four years has set 

the national competition for Italian schools on the SDGs, entitled "Let's score 17 Goals. Transform 

our world: the 2030 Agenda for Sustainable Development” (in Italian “Facciamo 17 Goal. 

Trasformare il nostro mondo: l’2030 Agenda per lo Sviluppo Sostenibile”). The aim of this 

competition is to promote the knowledge, dissemination and adoption of lifestyles provided for in 

2030 Agenda. And it was a success: more than 470 projects of schools of all levels, including 

CPIAs, attended the 2018-2019 edition. 

At the same time, thanks to the collaboration with the National Institute of Documentation, 

Innovation and Educational Research (INDIRE), it has been possible to broaden the training offer 

for teachers: in fact, the ASviS e-learning course was made available on the INDIRE platform, 

which illustrates the 2030 Agenda and the SDGs system in about three hours. In 2018 the course 

was made available to newly hired teachers and 33,000 took advantage of it in one year. From May 

2019, the course has been made available to all teachers, newly hired and not, of all level schools. 

Moreover, the Scuola2030 platform was made available, offering all Italian teachers content, 

resources and materials in self-training for an education inspired by the values and vision of the 

2030 Agenda. 

The Alliance's educational and training activities also involve higher education: thanks to the 

collaboration with the "Network of Universities for Sustainable Development" (RUS), some 

universities are using the e-learning course as "lesson 0" on sustainable development, making it 

available for all degree programs. In addition to Siena Summer School on Sustainable Development 

http://asvis.it/home/46-2432/concorso-miur-asvis-iscrizioni-entro-il-20-gennaio-per-il-bando-2018#.WljMB62ZNmA
http://asvis.it/home/46-2432/concorso-miur-asvis-iscrizioni-entro-il-20-gennaio-per-il-bando-2018#.WljMB62ZNmA
https://scuola2030.indire.it/
http://asvis.it/home/46-3130/parte-a-settembre-la-siena-summer-school-sullo-sviluppo-sostenibile#.W0il3WQzaAw
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now at its 2nd edition,  this year ASviS has activated other collaborations for the launch of two 

more of higher education schools: the Milano Summer School on wellbeing and sustainability and 

the School for Regional public administrative bodies to be activated soon. All the schools propose 

to promote the contents of the 2030 Agenda and to spread the knowledge of the Sustainable 

Development Goals in order to sensitize communities, businesses, local authorities and individuals 

on Sustainability issues. Schools pay a strong attention to understanding challenges by an 

unsustainable world and to the promotion of concrete solutions. Moreover, the Alliance 

collaborated on the foundation of four university Masters: the Master Lumsa on Management for 

SDGs, the Bologna University Master in Journalism with specialization in sustainable development, 

the Venice “Ca’ Foscari” University Master in Global Economics and Social Affairs, the MARIS - 

Reporting Innovation Sustainability II level Master of Rome Tor Vergata University. 

As part of the project “Nuove narrazioni per la cooperazione” ("New narratives for cooperation"), 

coordinated by ActionAid, ASviS organized a seminar course with the aim of promoting the 

relaunch and dissemination of a positive narrative on sustainable Development among institutional 

representatives and policy makers at European, national and local level, providing correct 

information based on data and evidence that can strengthen public debate on the topic, contributing 

to the growth of an inclusive community, open to the world and to diversity. 

 

What is your opinion about the impact of the applications coming from the set of activities 

postulated by 2030 Agenda at a social and productive level, with respect to future professional 

opportunities? 

Beyond the debate on the new challenges that the digital and technological revolution opens up in 

terms of employment prospects, sustainability presents very significant opportunities that require a 

profound and innovative reflection on the current educational and training system. Companies and 

finance have understood that creating shared value is an important driver for productivity and 

business growth. In short, if we exclude those realities that today seek to obtain maximum returns 

from current trends by claiming to be "sustainable" without actually being so, many companies 

have instead understood that the new development opportunities cannot be separated from the 

adoption of the criteria Environment, Social and Governance (ESG).  

Also in this sector the ASviS is very active, being aware that without the involvement of the 

productive world it would be impossible to produce that rapid change of pace that allows our 

country to move towards the achievement of the 17 Sustainable Development Goals, as committed 

to take  on September 25th 2015 by signing the 2030 Agenda at the Glass Building in New York. 

Our intuition has been correct: all the most important networks of business organizations joined 

ASviS and signed an agreement that commits them to stimulate their members to respect the 

fundamental principles of sustainable Development. Companies will therefore increasingly need a 

trained and competent management to seize the opportunities that arise in this field. Responding to 

this need, ASviS is also committed to the high-level training system, stimulating stakeholders to 

finance initiatives that allow companies to stay on the market making sustainability their strong 

point. 

 

(*) This interview, published in EnVet project final Book in December 2018, presents information 

and data updated to November 2019 

 

https://www.milano2046.it/summer-school-sul-benessere-e-la-sostenibilita-del-futuro-delle-citta/
http://www.lumsa.it/corsi_master_primo_livello_msdg
http://www.lumsa.it/corsi_master_primo_livello_msdg
http://www.unive.it/pag/4991/
https://mastermaris.it/default.asp
https://mastermaris.it/default.asp
https://asvis.it/home/46-4340/nuove-narrazioni-per-la-cooperazione-corso-per-parlamentari-sullagenda-2030#.Xdgk9pNKhTY
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Speech
3
 of 

Alberto Civica 

Secretary of UIL Lazio
4
 - Italy 

 
 
At least, the environment is beginning to speak more and more widely. Civil society does it, the big 

brands of the world economy, the same politics even if, when it comes to making concrete decisions 

on the subject, it always remains a step behind. Except then remembering the protection of the 

planet when one of the major crises happens, such as fires that are compromising the landscape 

balance and animal life in Australia. Yet this balance has been at risk for decades. Scientists 

estimate that if you don't act right away, by 2050 a quarter of Earth's species will go extinct. And 

water, which is already scarce in many parts of the world, will become increasingly small and will 

not be enough to meet the basic needs of a large part of the population. 

It is a great good news, when there is talk on the environment and environmental protection in 

schools, like today. This because in the schools the soil appears much more fertile and fruitful as the 

children show a sensitivity far greater than the previous generations. Greta Thunberg is an example. 

Beyond personal opinions and what she has or has not produced with her battle, the young Swede 

has managed to make her peers from all over the world thrill and to bring environmental issues back 

to the centre of several government agendas and meetings. 

Even the Italian Trade Unions are no stranger to the issue of Sustainable Development. Indeed, in 

some ways, we have been precursors of many battles. Perhaps conducted with less emphasis and 

only in limited territories, but with a similar passion and above all with a strong sense of justice. 

Only speaking on aspects related to the SDGs 12 and 15, among the five at the centre of SUDEGO 

activities; a highly polluted area, an area to be reclaimed represents deep social inequities. In the 

province of Frosinone, the sad story of the Valley del Sacco is an example in this. There we 

discussed with the categories of the current state of health in the territory and proposed to create a 

listening desk for the population. 

In recent months, we have carried out various initiatives on the environment and circular economy 

with the involvement of the national secretariat and local representatives to reach a broader and 

more uniform vision of individual problems, always placing citizens' health in relation to the 

environment where all of us live. In Rome we have carried out a series of battles that continue today 

on waste. Not only for the situation of total emergency in which the capital has been facing for too 

long, but to be able to put in place long-term strategies and measures and thus avoid having to resort 

to last-minute measures, as is happening several times.  

Together also with CGIL and CISL, we have given our total availability to the Mayor of Rome, 

Mrs. Raggi, so that she can take advantage of our experiences and our skills in the territories to 

develop a definitive and shared resolution, avoiding the continuous rebound of responsibility that 

                                                           

3 Speech at the SUDEGO final Conference, Rome, the 24th of January 2020 

4 https://uilromalazio.com 
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has characterized and is characterizing the epic of Roman waste. We have established a constant 

dialogue with Ama workers to ensure that this company can start a more direct relationship with all 

the 15 municipalities and thus be able to finally have an effective service and achieve those separate 

collection targets so much invoked and never really obtained. We have therefore started, together 

with various associations, a popular resolution in favour of "un’Ama dei Municipi"; the resolution 

was signed already by more than nine thousand citizens and has landed on the “Capitol desk”, 

finally leading to a meeting with the Environment Commission of the City Hall. And we continue to 

deal with the Region of Lazio on the regional waste plan. 

We also participated in numerous national conferences presenting the situation in Lazio with its 

areas at risk and those still uncontaminated. Areas which, however, in most cases are dramatically 

compromised by very high levels of pollution and by a precarious and unstable territory. Issues that 

have a decisive influence on citizens' quality of life and on the entire ecosystem. Just think of the 

integrated water system, characterized by great fragility both in terms of purification and during 

collection. System that, except for Bracciano, where action was taken once again in the wake of the 

emergency, remains free of scheduled interventions and proper maintenance of the systems. 

There is no time to deal with the activities carried out or promoted on gender equality, health and 

energy issues, to limit ourselves to the goals at the centre of the debate today; I want to conclude by 

thanking those who conceived and implemented this project supported by a truly precious program 

for Europe such as Erasmus Plus. I also want to thank the numerous schools, starting from the 

Buonarroti that hosts us, for showing interest and foresight on these issues that are sometimes too 

much forgotten. Above all, I want to recommend myself to the many young people present, we are 

trying to transmit you a baton which is strategic for the future of each and everyone, please act in 

the future to contribute to the principles of 2030 Agenda, talk to your friends, talk to your family, 

contribute to initiatives that erase prejudices and arrogance and direct us towards a future of peace 

and sustainability. 

  



SUDEGO - Sustainable Development Goals in the Schools    40 

 

 

Interview with 

Maria Chiara Pettenati 

 

Research Director, Indire (National Institute for Documentation Innovation  

and Educational Research) - Italy 

  

 

SUDEGO targets high school teachers and students: do you think it is useful and appropriate to 

offer them up-to-date information on the 2030 Agenda issues? Do you believe they can actively 

work together in the implementation of the UN document Goals? 

Not only It is useful, I’d say it’s crucial. 

We frequently witness the debate about the role of the school in a time of uncertainty and 

complexity. I am talking about the interesting debates promoted during the International Seminars 

annually organized by ADI, for instance  (https://adiscuola.it/),  or the essays published in the recent  

school journal “Almanacco della scuola Micromega” (vol 5/2019, 

http://temi.repubblica.it/micromega-online/micromega-52019-almanacco-della-scuola-

presentazione-e-sommario/). Way too often, widely divergent views are shown on why the school, 

as an educational system, is in a crisis and about what kind of recovery measures can be set out. 

However, many agree on one thing, at least: the school should provide an educational environment 

so that one day each student will be ready to challenge and work for a better future. 

The 2030 Agenda of the United Nations "is a smart way to tell the world another development 

narrative", as the Italian Minister of Education Lorenzo Fioramonti recently observed. It is a 

narrative of development that clearly and urgently shown that the future is but one, and that some of 

these "possible futures" can put a strain on the life of man on earth. The 2030 Agenda is a narrative 

that highlights the interrelations between environmental, social, economic and therefore institutional 

phenomena. A narrative that points out short-term goals to secure a future to the human race, or at 

least to possibility to tackle it by reducing the sweltering sufferance it is facing now (I refer to the 

warning recently published by authoritative scientists on the scientific journal Bioscience
5
), 

                                                           

5 William J Ripple, Christopher Wolf, Thomas M Newsome, Phoebe Barnard, William R Moomaw, World 

Scientists’ Warning of a Climate Emergency, BioScience, biz088, https://doi.org/10.1093/biosci/biz088 

https://adiscuola.it/
http://temi.repubblica.it/micromega-online/micromega-52019-almanacco-della-scuola-presentazione-e-sommario/
http://temi.repubblica.it/micromega-online/micromega-52019-almanacco-della-scuola-presentazione-e-sommario/
https://doi.org/10.1093/biosci/biz088
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carrying on its way of growth without limits, just to quote the first great warning formulated by the 

Club of Rome scientists, some 50 years ago
6
. 

So, back to the original question, yes, it is. Moreover, not only it is useful and crucial: to bring the 

issues of the 2030 Agenda to schools is also urgent. 

Among the different school levels, the secondary school is the one that "suffers" the most the wide 

distances between the different subjects. For the first time, in grade 6, the different subjects are 

taught by different teachers at different times. Grade 6 is the grade where a problem concerning 

human beings, their history, their environment, their desires, their future, is broken up into small 

parts, up to the point where the risk of lack of a global vision is high and the sense of the whole 

fades away, as well as the ability to imagine possible solutions. 

The 2030 Agenda recovers this sense, both as a meaning and as a direction, so providing the value 

framework that motivates its adoption (People, Planet, Peace, Prosperity and Partnership) and the 

peculiar objectives that must soon be pursued (17 Goals, 169 Targets measured by over 230 

indicators), at the same time. 

No doubt educational institutions can take the lead to promote a real change to implement the goals 

of 2030 Agenda, and that’s for two good reasons. First of all, young people can lead us to Utopia. I 

am thinking about the well-known book by ASviS spokesman, Enrico Giovannini (“Sustainable 

Utopia”, Laterza, 2018) which, by means of its ambitious and discussed title, draws our attention to 

the fact that, among the three possible futures - Dystopia, Retrotopia and Utopia - there is no 

choice: very rational and concrete reasons make us aware that we must follow (sustainable) Utopia. 

And if this makes us afraid - as per its own definition  "it is on the horizon" and therefore 

unattainable - I would add that it is necessary to keep in mind the beautiful explanation by 

Argentinian film director Fernando Birri who - engaged by a question by a young man asking 

"What’s utopia for?" replied: "Utopia is on the horizon ... I walk ten steps closer, it gets ten steps 

farther. I walk twenty steps and the horizon moves twenty steps farther on. As far as I walk, I will 

never catch up. What is utopia for? Nothing but making us move on”
7
. 

The second reason is that schools are "educational institutions" and institutions are one of the pillars 

of sustainability. They are communities that can effectively push strongly towards the direction of 

sustainability and, at the same time, foster sustainability in the society. In some ways institutions 

play a key role in successfully reaching the actual goal in the society: "Quality education is not the 

goal on its own, but the means to reach them all"
8
. 

 

                                                           

6 Limits to Growth, 1972 

7 This episode was told by the Latin American writer Eduardo Hughes Galeano, 

https://www.youtube.com/watch?v=JrAhHJC8dy8. I owe this quote to my friend Maria Rita Bombardieri, 

whose I recently heard an encouragement speech to a group of teachers in Milan. 

8 Janine Händel, Roger Federer Foundation https://valueofknowledge.ft.com/other/infographic/ 

https://www.youtube.com/watch?v=JrAhHJC8dy8
https://valueofknowledge.ft.com/other/infographic/
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We know MIUR and ASviS (Italian Alliance for Sustainable Development) signed an agreement in 

2017 to involve the school world in the process towards the objectives proposed by 2030 Agenda. 

Do you know if significant activities have been carried out at local or national level?  

I pretty much know the activities set out in the Plan and addressed to teachers because I was in 

charge of them on behalf of my Institution, Indire (National Institute of Documentation, Innovation 

and Educational Research) that supported MIUR. In this regard, a lot has been done and I believe 

today schools can speak of "2030 Agenda" also thanks to the fact that these contents have been 

addressed to all the recently recruited teachers in school year 2017/18 and to all the teachers in 

charge since summer of 2019, through the  educational web site scuola2030.indire.it. Nevertheless, 

this is not enough yet. The trainee workshops planned for new teachers on 2030 Agenda (i.e. 3 

hours of  participated classes and 3 hours online on the material provided by ASviS) is way too little 

to make the job, not to mention the teaching programme for those actually in service (3 hours online 

on the material provided by ASviS): this might be attracting, intriguing, but would hardly find its 

way into structural teaching and educational strategies 

I have a dream, though – in fact, I’m rather confident - that the next MIUR-ASviS Plans would 

extend and deepen what has already begun. I also hope that the training that is going to be 

addressed to teachers, regarding the introduction of social studies, would find its cultural reference 

frame within the narrative of the 2030 Agenda. I also hope that the school principals would be 

encouraged to consider and refer to the Agenda as a useful framework when planning the Three 

Year Curricular Educational Activity for their own schools. 

Last, but not least, I wish the educational guidelines we’re awaiting here would deal with the three 

main aspects that, starting from global thinking to reach the action centered on the local community, 

would get past through the empowerment of individuals, as suggested by the Japanese philosopher 

Daisaku Ikeda
9
: 

 deepen the understanding of the challenges that humanity faces and explore their causes. Infuse 

hope and shared trust that such problems, having human origins, can find human solutions; 

 identify in local phenomena, which concern us closely, the signs of impending problems. 

Develop sensitivity to such signals, and enable people to take concerted and concrete actions;  

 develop an empathic imagination and awareness that actions bringing profit to a group or 

country could have a negative impact or be perceived as a threat by other subjects or countries. 

Turn that awareness into the resolution of not seeking one's own happiness and prosperity at the 

expense of others. 

 

                                                           

9 Daisaku Ikeda, Peace Proposal 2014 addressed to the United Nations "Building Resilient and Sustainable 

Communities". 

https://scuola2030.indire.it/
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What do you think about the impact of applications deriving from the realization of the set of 

activities postulated by 2030 Agenda at a social and productive level with respect to future job 

opportunities? 

I believe that an education that explores humanity's challenges, identifies problems at local level 

and fosters action, cannot be successfully promoted by merely schooling in a classroom; it requires 

a flexible and proactive engagement of communities and actors either in the society and the territory 

where the school operates, and this is to create value, both in terms of professional opportunities - a 

facilitated consequence - and opportunities to lifelong learning for people of every generation and 

walks of life. And this is the target of Goal 4, so far: Quality Education. 

I believe that internationalization courses, like the SUDEGO project, should extend, in order to give 

rise to a Partnership for Goals (Goal 17) that would prove, to Europe and all the Member States, 

that the sustainable development of a Continent - likely still a key point in all the European policies 

today – cannot but start from the schools. 
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Speech
10

 of 

Rumen Radev 

 

President of the Republic of Bulgaria 

 

 

“…The High Level Political Forum on Sustainable Development is the pivotal event in the margins 

of the 74
th

 Session of the UN General Assembly. There is a pressing need to accelerate the pace of 

progress in achieving all Sustainable Development Goals. The human race is facing rapidly 

developing detrimental consequences of ever-growing overuse of natural resources and massive 

urbanization. Some human activities result in irreversible environmental pollution; in reducing 

biodiversity and in threatening the fragile ecosystems. 

We commend UN Secretary-General António Guterres for convening the Climate Summit as a 

catalyst of the collective political will to reach lower and, over time, climate-neutral levels of 

industrial green gas emissions. This master message of the Summit must ring out loudly from this 

highest international tribune. 

Bulgaria stands by its obligations undertaken under the Paris Agreement. My country will spare no 

efforts in transforming its economy in a way, which will contribute to the common goal of keeping 

temperature rise to 1.5 degrees Celsius and reaching net zero global emissions by 2050. Bulgaria 

has already reached the interim target of 18% share of renewable sources in the energy mix, thus 

becoming an EU champion. 

This year, Secretary-General Guterres marked the first-ever International Day of Education on 

January 24, putting education at the heart of the 2030 Agenda for Sustainable Development. 

Bulgaria whole-heartedly subscribes to his assessment that education is an engine for poverty 

eradication and a driving force for peace. 

As a member of the Human Rights Council Bulgaria committed to empowerment of children with 

disabilities through inclusive education. The inclusive education is an essential tool for the whole 

process of social inclusion. In a world driven by information and communication technologies, we 

place a particular emphasis on the opportunities offered by education. In the years to come the 

Bulgarian Commissioner in the European Commission will be in charge of the sector of youth, 

education and innovations, which proves the importance we attach to these priorities. 

                                                           

10 Statement at the general debate of the 74th session of the UN General Assembly (24-25.09.2019) 

https://m.president.bg/en/news5152/izkazvane-na-prezidenta-rumen-radev-na-obshtiya-debat-na-74-ata-

sesiya-na-obshtoto-sabranie-na-oon  

https://m.president.bg/en/news5152/izkazvane-na-prezidenta-rumen-radev-na-obshtiya-debat-na-74-ata-sesiya-na-obshtoto-sabranie-na-oon
https://m.president.bg/en/news5152/izkazvane-na-prezidenta-rumen-radev-na-obshtiya-debat-na-74-ata-sesiya-na-obshtoto-sabranie-na-oon
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Global Health is one of the major present-day global challenges. Bulgaria confirms its commitment 

towards achieving universal health coverage as inscribed in our national priorities. We welcome the 

timely High-Level Meeting on the matter as well as the Declaration on Universal Health Coverage 

and its ambitious Call for Action. 

The United Nations has unique array of tools for mediation, conflict prevention, peacekeeping and 

peace-building. We welcome Secretary General’s vision for a closely interlinked reform of all key 

areas in this most important field. 

Bulgaria welcomes Secretary-General's commitment to advance diplomacy for peace and stands 

ready to support his efforts to strengthen the role of mediation in conflict prevention, embodied in 

the Action for Peacekeeping initiative…” 
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Interview with 

Nina Brader 

 

Lecturer in biology and geography 

Coordinator of STEAM Turku project - Finland  
 

 

SUDEGO addresses high school teachers and students: do you think it is useful and appropriate to 

offer them up-to-date information on 2030 Agenda issues? Do you believe they can actively 

collaborate in the implementation of the UN document Goals? 

It is really important to raise the UN's sustainability goals in education. The strength of 2030 

Agenda is that it is assembled by a large, global organization. Goals and measures to achieve them 

have been put together by a global and trusted organization. The goals have a strong aspiration to 

bring human life to all the people of the world in this challenging world. These big, global goals and 

agenda are assembled objectively and reliably and are easy to stand behind. The footprint brought 

by UN status is so strong that, for example, the teacher does not need to consider whether it is 

necessary to tell about them. The world has become globalized, and it is important and really 

necessary for everyone to know about these goals and the problems behind them. Everyone should 

realize that we live in a global world where running shoes come from China and coffee beans from 

Kenya. It is important to understand that one's own actions and choices are truly global. 

The goals of 2030 Agenda have been part of the daily life of the City of Turku and schools in Turku 

and throughout Finland for a long time. For example, the Green Flag, which is part of the 

international Eco-Schools model, has a long tradition in Finnish schools and kindergartens. The 

Green Flag is a program for the sustainable development of kindergartens, schools, educational 

institutions and leisure activities for children and young people. In addition, the Green Flag is an 

international eco-label for education. A school that meets the criteria for the program will be 

granted access to the Green Flag, which is the symbol of the program. 

In Finland, and especially in the coastal city of Turku, the poor state of the Baltic Sea has been a 

concern for decades. In 2007, the cities of Turku and Helsinki launched the Baltic Sea Challenge 

(Itämerihaaste) Network Initiative, which invites organizations to commit themselves to the 

protection of the Baltic Sea, to develop and implement their own Baltic Sea Action Plan. In 2018, 

270 organizations from Finland and other Baltic Sea countries have joined the Baltic Sea Challenge 

Network. 

My hometown Turku has also taken a strong interest in climate change and has set itself an 

ambitious goal: Carbon neutral Turku 2029 (Hiilineutraali Turku 2029) aims at carbon 

neutrality ahead of EU targets by 2029. 

In schools, the goals of sustainable development are achieved in big and small steps. The City of 

Turku is committed to the principles of sustainable development in all its activities in the Turku 
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2029 Urban Strategy, COMMITMENT2050 (SITOUMUS2050), and the City's educational 

division is also committed to this. 

 

This strategy for our city will produce important impacts deriving from the realization of the set of 

activities postulated by 2030 Agenda at a social and productive level with respect to future job 

opportunities? 

The STEAM Turku project is part of the City of Turku co-operation aiming to increase technology 

education in Turku in cooperation with universities and Turku Science Park Oy. The STEAM 

Turku project involves numerous projects and operating models that are strongly linked to 2030 

Agenda. The STEAM junior video challenge launched in spring 2019 is a prime example of this. 

The slogan of the project is The biggest challenges in the world - the smallest ones as solvers. In the 

first year of STEAM Junior, kindergartens and schools were challenged to innovate on solutions to 

major global problems: biodiversity loss, climate change, and the plastic problem of the seas.  

Through STEAM experiments and challenges, children and adolescents have the opportunity to 

learn science and technology, develop their skills, and be involved in solving the greatest challenges 

facing humankind and our planet) (https://www.turku.fi/steam-turku/steam-junior- Challenge). 

From high school STEAM Turku, the project includes Nanocellulose and geopolymers course. 

The course introduces students to renewable materials and recycling through the opportunities 

offered by new technology and introduces the potential of nanocellulose, the use of renewable and 

recyclable materials in 3D printing, and geopolymers in the circular economy. 

At school, sustainable development issues are constantly on the agenda. In my school, the Rich 

Poor Course, each of the 17 goals of 2030 Agenda is addressed, and students look for good 

practices already implemented at a global level, in the form of case studies, across all these goals. 

Solar panels are installed in our school and all other forms of renewable energy are covered in the 

Energy course.  

This fall, Energy Courses students organized an urban-mining event for all high schools in the city, 

where high school students competed for who can collect the oldest cell phones from which they 

can retrieve a number of valuable metals. Our school also participated for many years in the Marlin 

Project, a study of the littering of the Baltic Sea, where students regularly collected litter from the 

beach and analyzed their quantity and composition. In national curricula, sustainable development 

goes through cutting across all school subjects and is particularly prominent in, for example, all 

geography and biology courses. 

The career opportunities in the 2030 Agenda objective areas are endless. Current high school 

students will be working on these goals for the most part. The dimensions of sustainable 

development need to be taken into account in any organization, city, government, and industry, so 

new job openings are constantly opening up with new solutions. Environmental consulting, 

environmental solutions consulting, the whole chain in the circular economy, from raw materials to 

waste recycling, sustainable water management, climate change, storm water, environmental 

refugee and adaptation create new jobs to replace the old ones. Sustainable goals set many new 

challenges for urban planning. The infrastructure is changing to better support public and light 

traffic. In all areas, activities will be addressed through energy efficiency and environmental 

aspects. New energy, transport and nutrition solutions as well as medicine require a new skilled 

workforce. People's attitudes have changed, and they have become aware of the need to take 

environmental aspects into account in all aspects of life. This creates a lot of new job descriptions 

for our high school students. 
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Paper of 

Timo Jalonen 

 

Director of Education Division - City of Turku
11

  

 

 

2030 Agenda issues and SDGs in the Turku Education system 

It is useful and appropriate to offer teachers and secondary school students information on 2030 

Agenda issues to help them actively collaborate in implementing the UN goals. Today’s students 

are especially aware of climate issues and find it important to discuss environmental problems. This 

does not mean, however, that young people are not interested in the other SDGs as well.  

The issues of sustainable development are included in the school curricula and many teaching 

activities in the Finnish schools. For example, traditional nature and environmental protection plays 

an important part in both comprehensive and secondary schools. All comprehensive school pupils 

go to Ruissalo Nature School (www.turku.fi/luontokoulu), where they learn new things by 

exploring and cooking. The keywords are concreteness, functionality and experience and the nature 

school encourages you to work for nature - nature lover does not noise, litter or harm any living. 

Nature is viewed both from a scientific point of view and from a cross-disciplinary point of view, 

through art and imagination. 

The comprehensive school pupils in Turku even visit the local Topinoja landfill, where they learn 

that the disposal of municipal waste at landfill sites has decreased strongly. Only 3% of the waste 

produced goes to the landfill whereas the rest 97% is recycled. 

Young people and young adults are much better off here than older generations because the 

principles of sustainable development, the extension of the learning environment to the surrounding 

nature and society, and the development of a positive relationship with nature have been very 

important in school curricula for quite a long time. In addition, recycling works better in bigger 

cities such as Turku compared to more sparsely populated rural areas. 

When it comes to responsible consumption and production, there has been a lot of improvement, 

especially in the school meals because food waste in schools has reduced considerably. 

 

                                                           

11 https://www.turku.fi/organisaatio/toimialat/sivistystoimiala 

http://www.turku.fi/luontokoulu
https://www.turku.fi/organisaatio/toimialat/sivistystoimiala
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Regional and Gender Equality 

Gender equality is strongly present in the school curricula, in the case of the comprehensive school 

curriculum perhaps even too strongly in the case of textile and technical work, which have been 

merged into one single subject, crafts. 

In the Finnish upper secondary schools, almost two thirds of the students are girls. However, this 

may be due to the poorer literacy of boys when leaving comprehensive school. As many as 20% of 

the boys, compared to the 10% of the girls, do not understand what is written in the secondary 

school textbooks. 

Equality between schools is fairly good across Finland, also in Turku. Ten years ago, there was still 

a lot to be done, it was a common assumption that the ‘good’ high schools were located in the 

centre and the ‘not so good’ schools were in the suburban areas. Today, all the high schools are in 

the center and they are equally good. All in all, regional and gender equality is reasonably good 

although there is of course also room for improvement. 

As far as the skills of the comprehensive pupils are concerned, the most recent results of the 

comprehensive school-leaving phase will be public when the Programme for International 

Student Assessment (PISA) results of the 2018 data collection are released on Tuesday 3 

December 2019. 

 

Good Health  

Turku is involved in the Finnish Schools on the Move programme, which is a national action 

programme to increase physical activity and decrease sedentary time among school-aged children, 

aiming to establish a physically active culture in Finnish schools (https://liikkuvakoulu.fi/english). 

The programme in Turku started in the day care and early childhood education and it has since 

spread to comprehensive and high schools. 

There is actually an important, already recognized challenge when trying to increase physical 

activity and decrease sedentary time, which is the use of digital devices among pupils and students.  

There have been some improvements when it comes to health issues, though. The use of alcohol 

and smoking have considerably decreased among Finnish young people. However, the use of snuff 

and the use of cannabis has increased, which is alarming. 

Unfortunately, mental health problems are on the increase, especially among high school girls. 

There is weekly news reporting about this worrying phenomenon. The use of psychiatric drugs has 

increased, due to the increase in mental health problems. There are more sleep problems among 

students and the adult population as well, due to various reasons.  However luckily, this problem is 

now being tackled in the Turku education system. Since last spring, ten psychiatric nurses (one of 

whom is Swedish speaking) have been hired to help children and young people, and the City of 

Turku has recently even been awarded for this positive action. 

https://liikkuvakoulu.fi/english
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New professional opportunities in future and challenges to the education system 

The changes required in the 2030 Agenda take several forms. Many ancient professions have 

changed quite a lot since the days of The Egyptian (Sinuhe The Egyptian, a historical novel by 

Mika Waltari, first published in Finnish in 1945) and will change at an ever accelerating pace due to 

digitalization. The teaching profession and a doctor’s profession will change, to name but a few. All 

kinds of new professions will also emerge, such as solar panel cleaners and application developers. 

Traditional gas station workers may soon be vanishing folklore, due to electric cars and charging 

points, the mail delivery system is changing, and various new professions emerging.  

The new professions will also present a big challenge for the education system, as the demands for 

people with a polytechnic or a university degree are growing, with companies wanting graduates 

with a degree for 60% of the new jobs. An important question is how we will ensure an appropriate 

education also for those without sufficient capabilities, and not lower the standards of education or 

levels of qualifications at the same time. 

Conclusion 

In conclusion, a lot has been, is already being, and can be done in the Turku Education System to 

take into account the SDGs of the 2030 Agenda. Turku aims to be carbon neutral by 2029 and the 

education system is doing its part. Sustainable development is included in the national curricula and 

the City of Turku curricula for basic and general upper secondary education in many ways, and 

children from day care and early childhood education to pupils in comprehensive schools and 

students in high schools are taking part in various activities, projects and programmes in order to 

have a more sustainable future. 

The schools are part of the Carbon-neutral Turku by 2029 action in the Turku Climate Plan. In 

addition to a mandatory student multi-professional team and a school welfare plan, there are now 

ten psychiatric nurses in the schools in Turku, all the schools participate in the Green Flag 

programme, which is a sustainable development program for kindergartens, schools, educational 

institutions, and leisure activities for children and young people, which guides the children and 

young people to long-term, productive and inspiring activities, and represents different aspects of 

sustainable development. 
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Speech
12

 of 

Eduard Vallory 

 

President of UNESCO Center of Catalunya 

 

 

Dear Deputy Director General for UNESCO Education, Councilor of the Presidency, Councilor for 

Foreign Action, secretaries and general managers, councilors, people from the world of education, 

friends and friends, 

Three years ago, in this same auditorium, Dr. Sobhi Tawil presented the Catalan edition of the 

UNESCO report Rethinking education. In the prologue, the then general director, Irina Bokova, 

invited us to transform education to transform the world we live in. And from that call in vain the 

Alliance Nova 21 was born, catalyzing an extensive movement of educational centers committed to 

making educational change reach the whole system. 

The reflections of that report are very deep. They remind us, for example, that all countries received 

with enthusiasm the message of the 1996 Delors Report, which said that education should enable 

the integral training of the person, in the four pillars: learning to be, to know, to do and to coexist. 

But, in practice, in most cases, learning to be and learning to live together remain the great absent of 

educational systems. 

The teacher Aaron Benavot, coordinator of UNESCO's Global Monitoring Report "Education for 

All", explained this to us in presenting the report in Barcelona: in most countries, the final goal of 

the educational system ends up being, de facto, the exam of entrance to the university Nothing 

serves to proclaim the four pillars of Delors if at the end we only validate what we measure with old 

evidence. In this, the evolution of the selectivity in our house to make it competent is also a pending 

subject that cannot be postponed anymore. 

Meanwhile, the world is transformed before us, generating unprecedented challenges and 

opportunities. The challenge of a development that reverts people and respects the environment. 

The challenge of a digital transformation that improves the quality of life for all. The challenge of 

coexistence, of diversity, of democracy, of justice, of peace. And education is perhaps the most 

important instrument to respond. 

                                                           

12 Intervention at the event "Transforming education to transform the world we live in"; La Pedrera, 12
th
 of 

December 2018 
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But how do we define a quality education? Is reading literature and philosophy? Knowing how to 

do mathematical operations? Have scientific knowledge? Enjoy classical music? 

It is worth remembering that in our continent, not so many years ago, there were very cult people 

reading Goethe and Nietzsche, they had a great management efficiency, they were powerful in 

scientific research; and listened to Wagner while the crematory ovens filled with human ashes 

around the concentration camps. Ashes of millions of Jewish people, gypsies, homosexuals, 

republican refugees. 

And for this reason, the Universal Declaration of Human Rights proclaimed, seventy years ago, that 

"the recognition of the inherent dignity and the equal and inalienable rights of all the members of 

the human family are the foundation of freedom, justice and peace in the world". 

And for that too, the Constitution of UNESCO begins by saying: "Since wars are born to the minds 

of people, it is in the minds of the people where they are to build the bastions of peace ". And of this 

task of building we call education. 

In these seventy years, our societies have advanced enormously in education I thought this past 

week, where, after going to Finland, knowing thoroughly a very equitable education system, I went 

to Massachusetts visiting several initiatives on advanced learning at MIT, leading institution world 

in science and technology. And in fact, we have progressed greatly in the universalization of school. 

Literacy, we have overcome diseases with border searches, and we have generated unimaginable 

technological transformations. 

But what have we learned from so many people who had to emigrate from poverty, or become 

refugees fleeing from barbarism like Einstein? Today, in our countries well-off, marginalize or let 

migrants die in the sea than our grandparents. They want to let go of poverty, refuse refugees who 

also flee from barbarism, and they appear democratically elected leaders who propose making lists 

of gypsies, praise the previous fascist regimes, or feed white supremacist, the impunity for 

aggressions and greetings with the arm raised. 

That is why the Incheon Declaration "Education 2030", adopted by the World Forum of Education 

of the United Nations three years ago, proclaims that we must pursue a Quality education 

throughout life, which is inclusive and equitable; in other words that is, for everyone and it makes a 

new definition of what to understand for quality education: the education that also makes it possible 

to be, and that also makes it possible to coexist. And after these perspectives, we must say high and 

clear that, in most of our societies, there is not a quality education. 

There is no quality education when the culture of rape is still normalized, when gender abuse is the 

order of the day, when #MeToo shows that we are all accomplices of silence, when sexual assaults 

even perpetrate them Minors. 

There is no quality education when boys and girls grow up with charismatic, homophobic, 

xenophobic, racist, aporophobic, and fascist ideas and attitudes; when the different one is insulted, 

when it is criminalized to keep it, when the homeless is burned, when it is indifferent to the deaths 

in the Mediterranean, when refugees who protest for their conditions are repressed. 
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There is no quality education when young people accept corruption as a lesser evil and fall into the 

hands of populism, fanaticism, violence, hatred of difference, which generates suffering, wars, 

genocide, massive violations, Migrations, refugees, and wealthy societies that look to one another 

while normalizing arms trade. 

There is no quality education when in countries like ours we use daily disposable plastic products, 

we continue to diminish the protected natural areas, we continue to reduce the number of species in 

the environment, we still have carbon-intensive economies that accelerate climate change 

And this is not due to teachers, nor to schools. It is because society does not believe what it 

proclaims: education, equality, human dignity, environmental responsibility. And it does not 

bargain seriously for education as an instrument of equality in dignity and opportunities, as the 

gateway to democratic coexistence and the development of lives worthy of being lived. 

For this reason, the most important contribution of the UNESCO document that we present today: 

Education for the Sustainable Development Goals, is exactly this: we cannot speak of quality 

education if it does not prepare boys and girls to respond to individual challenges and collectives in 

the world we live in. The United Nations Agenda for 2030, and its 17 Sustainable Development 

Goals, solemnly adopted in 2015, are an urgent call for joint action to make inseparable progress, 

sustainability, and justice. 

To achieve the Objectives, two different things are needed. First, align public and private policies 

and actions, and civil society, to make them possible. And second, sensitize and empower people so 

they can respond. I invite you to read the learning objectives proposed by this document for each of 

the seventeen ODS, in the three levels: cognitive learning, socio-emotional learning, and 

behavioural learning. 

And you will find, for example, that one of the objectives must be that "The student is able to feel 

empathy and show solidarity towards people who suffer from discrimination" (# 10). Or "The 

student is capable of becoming an agent of change in decision-making at the local level and express 

himself against injustice" (# 16). 

This document had to be presented, one year ago, by the board members Raül Romeva, Clara 

Ponsatí and Josep Rull, all three friends and loved ones. That is why, feeling his unfair absence and 

that of the president of Omnium, Jordi Cuixart, I remember with emotion the verses of Narcís 

Comadira: 

"We have called until no longer being able to: 

peace, peace, 

peace and justice. 

Justice and freedom 

until the end" 

Director, advisers, friends; for years, with the old Millennium Development Goals, many lived 

thinking that the world to fix was that of others. That the global challenges were those of the 

countries that were still to be developed, where democracies were not solid like ours. That wars and 
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rapes happened to the barbarians. That the traffic of people, the Amazon deforestation, the massive 

contamination, happened outside. 

And the great contribution of the 2030 Agenda of the United Nations, and its 17 Sustainable 

Development Goals, is to make it clear to us that the global challenges begin in each one of our 

surroundings, in each municipality, in each neighbourhood; and that all of them, ours and those of 

the family of my friend Mawa, in Senegal, are interconnected. 

Today we know that societies with carbon-intensive economies are generating global warming and 

climate change, which, for example, causes desertification, poverty, water scarcity and hunger, 

wars, massive violations and large population movements. But we also know that at the rate we are 

going, in 2050 there will be more plastic volume than fish in the oceans or that corruption is linked 

to speculation and the armament business, populism and democratic erosion, and the lack of 

guarantees of rights and basic freedoms, beginning with that of expression. 

The Dr. Mmantsetsa Marope, Director of UNESCO's International Bureau of Education, told us 

during her half-year visit that it is essential to truly adopt a competency curriculum that empowers 

the boys and girls to respond to a complex and uncertain world. And he stressed that it is not 

enough to adopt a competence curriculum: we must change the way we learn, how we measure 

learning, the role and training of teachers, the organization of the centres and the system. 

The same indicates the document that we present today: a quality education that sensitizes and 

enables, says the document, "it requires moving from teaching to learning. It demands a 

transformative and action-oriented pedagogy that promotes autonomous learning, participation and 

collaboration, guidance on problem solving, interdisciplinarity, and the link between formal and 

non-formal learning. Only this type of pedagogical approaches will make it possible to acquire the 

key competencies necessary to promote sustainable development. " 

That is why from the UNESCO Center of Catalonia we are working to promote an initiative that 

promotes the adoption of learning based on projects related to ODS in schools, institutes and 

universities. There are many existing methodologies of globalized interdisciplinary work that 

personalize learning. But work for projects, when well structured, allows for long sequences that 

integrate disciplines and languages and also deepen them, and can be linked to other actions. such 

as learning-service. 

Buck Institute of Education explains that every project must have seven elements: (1) a relevant 

question or question, contextualized; (2) a sustained, in-depth inquiry; (3) authenticity, link with the 

real world and the interests of the students; (4) voice and decision making of the students, including 

how they work and what they believe; (5) Joint reflection of teachers and students about the 

learning process, the meaning of the questions that are asked, the quality of work, the obstacles 

encountered and how to overcome them; (6) shared review and review; and (7) result in a public 

product, which is presented outside the classroom. 

In order to promote these practices, we want to build an initiative that follows a logical Scratch, 

which encourages sharing, inspiring, replicating, and learning among peers. To do this, we are 

working with the Technology and Education Research Group of the Pompeu Fabra University to 

create a collaborative digital platform that will allow each project to inspire new ones over the next 
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decade, receive feedback, and extend the practices in Catalonia and, if it is widespread, around the 

world. And we will develop it by the people who know it: great teachers like the three who will 

share real experiences today. 

I finished: humans are known animals capable of generating the greatest beauty and kindness, and 

at the same time barbarism and worst cruelty. We are the only animals with conscience, and at the 

same time those who act unconsciously. Education marks the difference. 

That is why I would like to thank you for the exciting, committed, impressive work of so many 

teachers who build day by day the hope of transforming education for people and society. Today's 

teachers and future teachers, who commend us to make educational quality and equity both sides of 

the same coin, to help make this world with dignity, sense, respect and well-being, for the whole of 

society nature, for all of us and for those who will come. 
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Paper by 

Roisin Mallon 

 

Senior Policy Officer Equality Commission for Northern Ireland 

 

 

The Equality Commission for Northern Ireland welcomes contribution to the gender equality 

discussion in schools 

SUDEGO is working to develop training materials for schools that support the curriculum in 

relation to the promotion of sustainable development and the European Sustainable Development 

Goals. 

The Equality Commission has recommended that the delivery of gender equality in Northern 

Ireland should take account of international obligations and frameworks – including the UN 

Sustainable Development Goals. 

 “The UN SDGs, which have been adopted by Government, include a specific goal on 

achieving gender equality.  Projects, such as SUDEGO, which seek to increase 

understanding and awareness of the SDGs and facilitate teachers and young people to 

consider issues such as tackling gender stereotyping, gender-based bullying and the 

objectification of women and girls have the potential to contribute to advancing Gender 

Equality.  Potential benefits exist not only for learners themselves, but also for government 

departments and wider society. 

Roisin Mallon, Senior Policy Officer Equality Commission for Northern Ireland 

The Equality Commission for Northern Ireland
13

 is a non-departmental public body established by 

the Northern Ireland Act 1998.  Its powers and duties derive from a number of statutes which have 

been enacted over the last decades, providing protection against discrimination on the grounds of 

age, disability, race, religion and political opinion, sex and sexual orientation.  

The Equality Commission for Northern Ireland also has responsibilities arising from the Northern 

Ireland Act 1998 in respect of the statutory equality and good relations duties which apply to public 

authorities. 

                                                           

13 https://www.equalityni.org/  

https://www.equalityni.org/
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Susan Russam from GEMS NI UK Partner in the SUDEGO Project met with Roisin Mallon, Senior 

Policy Officer at the Commission, to discuss the SUDEGO project. Roisin, through her work as a 

Senior Policy Officer in the Commission, has undertaken a range of work to promote gender 

equality, including in February 2019 briefing the UN CEDAW Committee in Geneva on Northern 

Ireland gender equality issues.   

Roisin noted that issues within education in Northern Ireland where the Government needed to take 

action include to tackle gender stereotypes; address the under-representation of girls in STEM
14

 

subjects: and to prevent gender-based bullying. 

Work by SUDEGO, through the didactic modules (introductory and advanced) developed by the 

project for teachers in post-primary schools will enable young people to engage in project-based 

learning, that encourages young people to consider issues relating to Gender Equality; particularly 

issues such as tackling gender stereotyping, gender-based bullying and the objectification of women 

and girls.  

Roisin set out the Commission’s policy priorities for advancing gender equality in education. 

 

 

 

 

 

 

 

 

Roisin also advised that the Commission had a number of Gender Equality Policy Priorities and 

Recommendations
15

  to advance gender equality. 

Attitudes: Tackle gender stereotypes; the objectification of women; and prejudicial attitudes 

towards trans people.  

Education: Ensure gender mainstreaming via the curriculum, careers advice, teacher training and 

key policies; address the under-attainment of boys; and tackle bullying.  

Employment: Advance gender equality in access to, and progression within, employment, and 

ensure women’s economic independence.  

                                                           

14 STEM: Science, Technology, Engineering and Math  

15 https://www.equalityni.org/ECNI/media/ECNI/Publications/Delivering%20Equality/ 

GenderPolicyPriorities-Full.pdf?ext=.pdf  

EDUCATION: Ensure gender mainstreaming via the curriculum, 

careers advice, teacher training and key policies; address the 

under-attainment of boys; and tackle bullying. 

Action is required to tackle gender inequalities and stereotyping 

including through the curriculum, teacher training, subject choice, 

careers advice and the policies and practices of educational bodies; 

address the educational under-attainment of boys; and challenge 

gender based / trans-phobic bullying. 

 

https://www.equalityni.org/ECNI/media/ECNI/Publications/Delivering%20Equality/%20GenderPolicyPriorities-Full.pdf?ext=.pdf
https://www.equalityni.org/ECNI/media/ECNI/Publications/Delivering%20Equality/%20GenderPolicyPriorities-Full.pdf?ext=.pdf
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Caring: Address the negative consequences for those who fulfil caring roles and ensure access to 

appropriate, accessible and affordable childcare.  

Public Life: Increase the participation of women and trans people in political and public life and 

decision making.  

Violence: Eradicate gender-based violence and transphobic hate crime.  

Healthcare: Provide gender appropriate health and social care to address the particular needs of 

women and men, trans people, and those with multiple identities.  

Sport: Increase women’s participation in sport, and the governance of sport; and tackle barriers to 

the participation of trans people.  

Social Protection: Mitigate against the adverse impacts of welfare reform; and ensure gender 

equality in access to social protection and pension provision.  

Law Reform: Reform sex equality and equal pay law to address gaps; and to harmonise, simplify 

and clarify the law.  

Institutional Mechanisms: Ensure Executive action to strengthen institutional mechanisms for 

gender equality. 
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HIGHLIGHTS FROM THE 

COMPARATIVE REPORT AND  

2019 PERFORMANCE FOR EU 
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a) 2030 Agenda and SUDEGO project 
 

The Seventeen Sustainable Development Goals (SDGs) of the 2030 Agenda for Sustainable 

Development that were adopted by world leaders in September 2015 at the UN Summit officially 

came into force. It is organised in the 17 SDGs with 169 Targets to be achieved in the 2030 and 

more than 240 indicators which are able to offer an integrated vision of sustainable development, 

based on the acting forces: Ecnomy, Society, Environment and Institutions. The year after, 2016, 

the 2030 Agenda was also fully approved by European Union and became a strategic guideline for 

the future of the Continent. 

 

These goals which universally apply to all will see countries working over the next years mobilising 

efforts to end all forms of poverty, fight inequalities and tackle climate change, while ensuring that 

no one is left behind. The SDGs, also known as Global Goals, build on the success of the 

Millennium Development Goals (MDGs) and aim to go further to end all forms of poverty. These 

new goals are unique as they call for action by all countries, poor, rich and middle-income to 

promote prosperity while protecting the planet. They acknowledge that ending poverty must go in 

tandem with strategies on the main topics below. 

 

 Build sustainable economic growth.  

 Address a range of social need:  

 Education,  

 Health,  

 Social protection,  

 Job opportunities.  

 Tackling climate change and environmental protection.  

 

The SDGs are not legally binding; however, governments are expected to take ownership and 

establish national frameworks for the achievement of the 17 SDGs.  Countries have the primary 

responsibility for: 

 follow-up and review of the progress made in implementing the Goal; 

 providing quality, accessible and timely data collection. 

With regional follow-up and review based on national-level analyses and contribution to follow-up 

and review at the global level. 

The SUDEGO project is focused on five of the seventeen sustainable development goals with each 

project partner country leading on one Goal for some of the tools produced during the project life 

span and in particular all the partnership cooperated for the five didactic modules for junior high 

schools and five didactic modules for upper high schools written and published on the SUDEGO 

web page. These five selected SDSs are: 

 

 GOAL 3 - GOOD HEALTH &WELLBEING 

 GOAL 5 - GENDER EQUALITY 

 GOAL 7 - AFFORDABLE & CLEAN ENERGY 

 GOAL 12 - RESPONSIBLE CONSUMPTION AND PRODUCTION 

 GOAL 15 - LIFE ON LAND 
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b) Methodology and contents in the SUDEGO Comparative report 
 

Each partner produced (between the end of 2017 and mid 2018) a national state of the art report; 

these reports set out the main findings on the implementation of the SDG’s in their country 

generally. Specifically the report was organised, in relation to the five SDGs the SUDEGO project 

is focusing upon, on: a comparative examination on the implementation of the 5 SDGs in each 

partner country and one or more examples of good practices in the information dissemination 

targeting the school environment in the 5 partner countries (Bulgaria, Finland, Italy, Spain, Northen 

Ireland/UK).  

 

The Methodology used for each National report writing up was: 

a) to identify and involve a group of stakeholders (schools, public administrations, 

associations, enterprises, etc.) already active on the topic; 

b) to carry out short interviews with a) group and desk analysis to identify the main 

developments for the 5 selected SDGs in the country and interesting good practices; 

c) to identify and involve particularly some teachers coming from schools which 

already coped with 2030 Agenda framework, to register the existing good practices. 

This methodological approach contributed to write up the National Reports (collected on the project 

web site), but also promoted building up a group of stakeholders which then helped the didactic 

modules carrying out (ie.: enterprises which produced the annual report of environmental 

sustainability; research institutions working on SD; associations/institutions which work on the 

interface between society & political decision makers to foster SD development; schools already 

active on at least one of the 5 selected SDGs). 

Starting from the five National Reports the SUDEGO Comparative Report was produced. To 

harmonize this Report the most updated data collected at EU scale was taken into account, made 

available by European Certified Bodies, such as European Commission Directorate-General for 

Communication (ECAS), European Environment Agency (EEA) and Joint Research Center (JRC). 

This approach ensured that a common  benchmark of knowledge is shared by all the partners of the 

project, which is regarded as a fundamental tool for the  production of a reliable and robust 

Comparative Sustainability Report. 

The outcome of the SUDEGO Comparative Report was a photo at the beginning of 2018 of the 

progress, but also of the difficulties in the implementation of the 2030 Agenda 5 SDGs in the five 

partner countries. The over-arching conclusion from the collated national reports is that the National 

governments are going to meet some SDGs within 2030, while other SDGs have a minimal chance 

of being achieved. Thus, these findings stressed the crucial importance of all the activities, like 

SUDEGO project, aiming to disseminate the information on 2030 Agenda, suggesting possible 

paths to follow to get closer to the targets that decline the various SDGs. 
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c) The five SDGs studied by SUDEGO in the five Countries (2017) 
 

  GOAL 3: GOOD HEALTH AND WELLBEING 

ITALY  SPAIN  BULGARIA  FINLAND  UK/N. IRELAND  

For SDG 3, the 

indicators show a 

previous improvement 

in the Italian situation 

(from 76.3 in '07 to 

111.1 in '15), mainly 

thanks to the decrease 

in mortality rates and 

risk behaviours, such 

as, for example, those 

related to excess 

alcohol consumption. 

 

Italy has the following 

improvement agenda:  

1. reducing deaths 

from automobile 

accidents; 2. disease 

prevention;  3. impro-

vement in gender 

medicine and 

women’s health care; 

4. digitisation of 

health care ; 

5. spread healthy 

lifestyles and 

strengthen prevention 

systems; 6. ensure 

access to effective 

health and care 

services, combating 

territorial gaps. 

In February 2018 the 

Minister of Economy 

and Finance launched 

the Report on four 

indicators of equit-

able and sustainable 

well-being, which 

highlighted their 

evolution based on the 

effects determined by 

the budget law 

approved in XII/’18. 

Guarantee everyone 

access to public health 

with equal conditions 

and an excellent health 

system 

Development of the 

Mental Health Plan 

(2016-2022): it is the 

strategy to directly 

address mental health 

improvement policies. 

Foster a healthy 

lifestyle, with access 

to a balanced and 

varied diet, physical 

activity and contact 

with nature. From the 

E + S program, 

seminars on school 

agroecology, food and 

consumption and the 

agroecological garden 

are organized. 

Promotion of the city's 

sports policy from all 

areas to cover all the 

needs and demands 

that sport generates in 
Barcelona (Strategic 

Sport Plan 2012-

2022). 

 

  

Bulgaria has made 

progress in reducing 

premature mortality. 

The age-standardized 

overall premature 

mortality rate combined 

for the four selected 

major non-

communicable diseases 

declined by 18.3% 

between 2000 and 2013.  

 

The first priority in 

Bulgaria’s national 

health strategy (2014–

2020) is to create the 

conditions for health for 

all throughout the life-

course. This involves 

seven main policies that 

cover health for mothers 

and babies; health for 

children and 

adolescents; health for 

people of working age; 

health of older people; 

actions to protect and 

improve mental health; 

assuring the best 

possible health for 

people with disabilities; 

and assuring health for 

vulnerable groups.  

Health strategy for 

disadvantaged persons 

who belong to ethnic 

minorities and Roma 

Integration Strategy of 

the Republic of Bulgaria 

(‘12–‘20) have been 

adopted.  

Bulgaria should address 

high levels of alcohol 

consumption and 

tobacco smoking. 

Finland uses the 

‘World Happiness 

Index’, which is 

based on a 

comprehensive 

comparative study of 

the quality of life 

experienced by 

people in different 

countries.  

Finland has done 

well  

in the comparison.  

 

After the first 

comparison, 

published in 2012, in 

which Finland came 

second, its ranking 

fell to number 7 but 

rose to  

number 5 in the latest 

comparison. In 

practice, the changes 

are minor.  

Smoking cessation 

initiatives reducing the 

number of smokers in 

adult population.  

Improvements in 

community care to 

keep people living 

healthier for longer in 

their own 

homes/community.  

 

Improvements in the 

lives/outcomes for 

people with mental 

health needs through 

better services for 

Adults, Children and  

Young people and 

people in prison.  

 

Implementation of the 

Dementia 2020 

challenge.  

Supporting service 

improvement in acute 

care including cancer 

care.  

Supporting service 

improvement in 

diabetes prevention 

programme.  
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           GOAL 5: GENDER EQUALITY 

ITALY  SPAIN  BULGARIA  FINLAND  UK/N. IRELAND  

The set of indicators 

developed to measure 

progress for the SDG 

5 indicated a 

significant impro-

vement in the period 

2010-2016, thanks to 

the growth in the 

number of women 

elected to regional and 

municipal councils or 

present on the boards 

of listed companies 

and €20 million 

investment to end all 

forms of discrimina-

tion against women 

and girls.  

 

The Italian 

Government has 

raised the budget for 

the "Extraordinary 

Action Plan against . 

sexual and gender-

based violence " to € 

10 million per year for 

the 2017-‘19 period.  

 

Recent institutional 

agreement for a third 

survey dedicated to 

gender violence, 

includes also a data 

collection on female 

genital mutilation. 

  

Employment rate for 

women lower than EU 

average 51.6% 

compared to 65.3%.  

 

Legal right to abortion 

from 1978 notes 

conscientious 

objection exists across 

regions.  

The City Council of 

Barcelona carries out a 

measure of 

government regarding 

gender transversality, 

which is specified in 

the Gender Justice 

Plan (2016-2020).  

 

This plan constitutes 

the fundamental 

instrument of action of 

the City Council of 

Barcelona for the 

elimination of gender 

inequalities. 

  

In the educational 

field, the School for 

Equality 

and Diversity program 

is being carried out, 

based on training, 

counselling and 

support for the 

implementation of a 

prevention program 

for abusive 

relationships, sexist 

violence, 

discrimination racial 

discrimination and 

discrimination based 

on functional, sexual, 

gender, identity, 

sexual orientation, 

ethnic and cultural and 

religious.  

 

Bulgaria carries out a 

consistent policy of 

gender equality.  

The National strategy 

for promotion of 

gender equality for the 

period 2016-2020 

represents the 

principal strategic 

document of the 

conducted uniform 

policy for equality of 

women and men.  

The rare use of 

childcare services in 

the age group of up to 

three years can be 

explained by structural 

incentives set by the 

government. For 

example, both mother 

and father have the 

opportunity to take a 

leave from their work 

and stay at home for a 

total of 410 calendar 

days (Labour Code). 

 
According to the latest 

Eurostat data Bulgaria 

ranks first in the 

European Union by 

the share of women 

and girls in the sector 

"Information and 

Telecommunication 

Technologies" with 

27,7 % at an average 

EU rate of 16.1 %.  

Finland measures 

gender equality via the 

‘Global Gender Gap 

Index’, which uses 

four dimensions to 

depict gender equality: 

economic 

opportunities, 

education, health and 

political participation. 

  

Finland's ranking 

World wide has varied 

between two and three 

in the last ten years.  

The UK government 

has a commitment to 

remove barriers to 

equality with the goal 

of building a fairer 

society; leading on 

issues relating to 

women, sexual 

orientation and 

transgender equality. 

The overarching 

ambition is, ‘No 

Community Left 

Behind’.  

 

Working towards an 

inclusive society and 

an  

end to discrimination 

by:  

- Reducing the gender 

pay gap;  

- Increasing the 

proportion of women 

in senior leadership 

positions;  

- Reviewing the 

Gender Recognition 

Law  

- Ensuring strong, well 

enforced equalities 

legislation and 

regulation to meet the 

needs of a changing 

world.  
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      GOAL 7: AFFORDABLE AND CLEAN ENERGY 

 

ITALY  SPAIN  BULGARIA  FINLAND  UK/N. IRELAND  

The growth of 

renewable sources in 

primary energy grew 

from 6-8% in 2000 to 

20% in 2016. In 

parallel, the 

contribution of 

renewables to final 

consumption went 

from 7.9% to 17.6%. 

 

Substantial stability in 

recent years; however, 

some households 

cannot afford to heat. 

  

Transition to 

renewable sources and 

energy efficiency are 

still lacking in some 

regions.  

Conserve natural 

resources and achieve 

maximum efficiency 

in  

their production, 

distribution and use, 

especially when it 

comes to water and 

energy.  

 

Make the most of local 

energy resources, 

prioritising clean, 

renewable energies in 

various areas, 

particularly buildings 

and transportation.  
 
Progress towards 

energy independence: 

reduce energy 

consumption and 

increase the 

contribution of local 

renewable energy to 

guarantee its supply.  

 

From 1990 to 2016, 

Bulgaria decreased its 

greenhouse gas 

emissions by over 

40% and is well on 

track to meet its 2020 

reduction target for 

sectors outside the EU 

Emissions Trading 

System.  

 

Nevertheless, it 

remains the most 

greenhouse gas-

intensive country in 

the EU.  

 

The SDG is described 

using the Energy 

Architecture 

Performance Index, 

which describes the 

performance of 

national energy 

systems based on 

energy security and  

Energy-related 

economic and 

environmental issues. 

 

In the 2016 index, 

Finland came  

12th, five places above 

the previous year, even 
though the indicators 

suggest that  
there  

was no significant 

change in Finland's 

development.  

Emphasis on 

improving the 

reliability and security 

of the energy system 

and clean growth 

strategy that delivers 

affordable energy for 

homes and businesses. 

  

Smart-Meters offered 

to all businesses and 

households by 2020. 

 

Action on climate 

change including the 

use of new technology 
and support for 

international action. 

  
Decommissioning 

civil nuclear waste.  

 

Safe and responsible 

management of the 

UK ‘coal legacy’.  

 

UK Industrial strategy.  

Creation of UK 

Research and 

Innovation. 
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        GOAL 12: RESPONSIBLE CONSUMPTION AND PRODUCTION 

ITALY  SPAIN  BULGARIA  FINLAND  UK/N. IRELAND 

The most significant 

progress has been 

achieved with respect to 

the following indicators: 

energy consumption, 

primary and final; share 

of renewable; energy 

productivity; resource 

productivity.  

 

July 2017, when the 

Ministry of the 

Environment opened a 

public consultation on 

the document of 

strategic positioning  
towards a circular 

economy model for 

Italy.  

 

The complex indicator 

showed a marked 

improvement in the 

aspects of SDG 12; the 

value of 2004 was 67.2 

and in 2015 it became 

124.6 (almost 100% 

increase), thanks to the 

decrease in material 

consumption (partly also 

due to the economic 

crisis), and to the 

increase in recycling 

and separate waste 

collection. 

 

In Italy, more 

responsible production 

and consumption 

models are emerging, 

but conditions of 

economic sustainability 

must be promoted for 

companies that reduce 

the environmental 

impact and raise 

citizens' awareness of 

the need to reduce 

waste. 

- Separate economic 

development from 

resource consumption 

and waste production.  

- To dematerialise 

consumption by 

focusing on users rather 

than owners.  

Improve information 

for consumers about the 

social and 

environmental 

characteristics of 

products.  

- Promote programmes 

that teach responsible 

consumption.  

- Consume goods and 

services responsibly  

- Promote responsible 

consumption networks.  

- Promote collaborative 

consumption, fair 

commerce, local 

commerce (the zero-

kilometre concept) 

- Eradicate food waste 

in all areas.  

- Implement 

management models to 

progress towards zero 

waste. 

- Increase the 

proportion of waste that 

is collected selectively 

as well as the quality of 

the waste segments. 

- Improve waste 

management by 

prioritising reduction, 

reuse and recycling;  

- Incorporate 

sustainability criteria 

and continual 

improvement processes 

in organisational 

activities.  

 

 

Measures for Increasing of 

the resource efficiency 

(NDP BG2020):  

- initiatives for innovation 

in widely used methods of 

production aimed at 

optimal efficiency in terms 

of resources;  

- development of market-

based tools for promoting 

the efficient use of 

resources in more 

environmentally friendly 

products (taxes, subsidies, 

green public, etc.);  

- technical support to help 

SMEs achieve the more 

efficient use of resources;  

- development of systems 

for assessing and reporting 

the value of ecosystems 

and their services as part 

of the process of 

elaborating sectoral 

policies;  

- implementation of best 

practices in spatial 

planning in order to limit, 

mitigate and compensate 

soil sealing;  

- application of good 

agricultural practices to 

maintain and increase 

organic matter in soil;  

- Construction of adequate 

energy infrastructure for 

co-generation of bio-waste 

from agriculture and 

sludge generated by 

wastewater treatment 

plants;  

- Achieve separate 

collection and recycling of 

more than 70 % of 

household bio-waste by 

2025.  

The implementation of 

this SDG is measured 

using Ecological 

Footprint accounting,  

which describes how 

much biosphere is 

required to produce the 

food, materials and  

energy consumed by a  

certain group of people, 

and for the processing 

of the waste  

generated.  

 

Finland and other 

wealthy countries tend 

to perform poorly in 

this evaluation.  

In particular, Finland's 

large footprint is 

explained by high 

energy consumption  

and the related carbon 

dioxide emissions, and 

the high quantities of 

wood used by  

the forest industry.  

 

In Finland, bio-

capacity, which 

describes the 

sufficiency of renew-

able natural resources, 

is considerably higher 

(13.4 global hectares 

per person in  

2012) than the 

ecological footprint 

describing consumption 

(5.4 gha/per capita). 

The estimated, global 

maximum level of 

sustainable 

consumption is an 

ecological footprint of 

1.7 global hectares per 

capita.  

Support the take-

up of energy 

efficiency 

improvements in 

the owner-

occupied, 

privately rented, 

and social 

housing sectors, 

with a view to as 

many homes as 

possible reaching 

Energy 

Performance 

Certificate Band 

C by 2035  

Work together 

with business, 

academia and 

civil society to 

deliver the Clean 

Growth Strategy, 

building 

capabilities in 

areas including 

offshore wind, 

smart energy 

systems, 

sustainable 

construction and 

green finance.  

 

Aim is to generate 

jobs and 

prosperity across 

the UK so the 

whole country 

benefits from low 

carbon economic 

opportunities.  
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GOAL 15: LIFE ON LAND 

ITALY  SPAIN  BULGARIA  FINLAND  UK/N. IRELAND  

Important step forward has 

recently been made to 

emphasize the importance 

of the conservation and 

preservation of natural 

habits and the role they 

play not only to guarantee 

health and social well-

being, but also to boost the 

national economy.  

 

Emphasizes some critical 

issues about land 

degradation, especially on 

suburban areas and city 

outskirts of low population 

density, where the ratio of 

built-up areas to 

agricultural land is still 

increasing.  

 

Rate of land degradation is 

reported to be 3 sqm per 

sec.  

10,000 acres of forest 

went on fire during 

summer 2016.  

 

Italy is experimenting a 

local warming greater than 

the world’s global 

warming average.  

possible risk of scarcity of 

water. 
 
Italy is lagging behind in 

this area; one of the 

negative factors is the 

delay in approving the 

Land Consumption Law. 

The index relating to 

unautho-rized construction 

is also worrying since it 

worsened significantly 

from 101.7 in 2007 to 57.9 

in 2015. 

Gradually 

develop a 

network of 

green corridors 

that make up a 

real, working 

ecological 

infrastructure to 

connect green 

spaces with 

each other and 

the surrounding 

nature.  

 

- The biodiversity 

issues are integrated in 

the relevant national 

legislation and program 

documents;  

- National Ecological 

Network (incl. 

Protected Areas and 

Natura 2000 sites) 

covers ca. 34% of the 

country’s territory, thus 

ensuring effective in 

situ conservation of 

biodiversity.  

- Well developed 

capacity in the country 

for the assessment and 

 undertaking actions 

related to invasive 

plant and animal 

species in different 

natural ecosystems.  

National and EU 

funding (2014 – 2020):  

- Development of 

regional programs to 

protect forests from 

fires;  

- Creation of 

specialized maps of 

lands in connection 

with the fight against 

desertification;  

- Restoration, creating 

new and maintaining 

anti-erosion 

engineering and 

technical infrastructure 

in rural and forest 

areas, incl. to 

strengthen the 

hydrographic network;  

- Use of biomass as an 

energy source for heat 

and power, production  

of biogas and 

bioethanol.  

 

The implementation of 

the SDG is described 

by the Environmental 

Wellbeing section  

of the Sustainable 

Society Index, which 

includes indicators on 

biodiversity and the  

use of natural 

resources. The index 

also includes climate 

and energy indicators,  

which do not directly 

describe the state of 

land ecosystems. In the 

long term, however,  

climate change is the 

key factor influencing 

the state of land 

ecosystems. climate 

change curbing is 

particularly important 

to prevent  

desertification.  

Finland has done 

poorly, mainly due to 

its energy consumption 

and greenhouse gas 

emissions that are high 

in international 

comparison.  

Protecting improve and 

expanding woodlands, 

including planting 11 

million trees 2016-20.  

Developing a 

professional, trusted 

emergency response 

capability that is well-

prepared to respond 

rapidly and recover from 

flooding, drought, 

environmental and 

chemical, biological, 

radiological or nuclear 

(CBRN) incidents.  

Restoring landscapes, to 

create more beautiful 

places with cleaner water 

and greater biodiversity 

through projects with our 

partners.  

Promoting human and 

environmental security 

thus, reducing threats to 

endangered species.  
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d) EU performance in the five SDGs studied by SUDEGO (2019) 
 

The EU Commission proposes three different scenarios to guide the discussion on how to 

incorporate the 2030 Agenda into European policies, in the belief that the European Union has a 

strong competitive advantage for taking a global lead on sustainable development: 

 

• Scenario 1: An overall EU strategy for the SDGs to guide EU and Member State actions. In this 

case, the SDGs should become overall strategic objectives for the EU and Member States and serve 

as the only source of guidance for any EU action or for action taken by the various levels of 

government, including regional and local authorities, in close cooperation with all stakeholders. 

This approach also envisages boosting the European Union’s international action on sustainability 

in its relations with third countries, as well as the creation of a “European coordination process for 

SDG strategies” and regular monitoring of the progress made. 

 

• Scenario 2: Integration of the SDGs into all EU policies, but without imposing any obligations on 

Member States. In this scenario, the 2030 Agenda should inspire the decision-making process 

regarding the definition of EU policies, without requiring Member States to adopt similar national 

policies. This approach would leave the latter free to decide whether and how to modify their 

actions to achieve the SDGs. 

 

• Scenario 3: More focus on external action, while consolidating the principle of sustainability at 

EU level. As the EU is already at the forefront of the achievement of the SDGs, the European Union 

should primarily focus on helping other countries meet EU standards in terms of the 2030 Agenda, 

while pursuing policies aimed at improving the European situation. 

 

ASviS
16

 presents, each year, revised composite indicators to measure the performance of the 

European Union and of its individual countries with respect to the SDGs. The results reported 

below come from the new Report to be published in the 2020. 

 

This analysis is based on data published by Eurostat and allows an assessment of progress and a 

comparison of the relative performance of individual countries with the EU average. 

 

On the basis of these indicators, between 2016 and 2017, the European Union showed signs of: 

 

 improvement for ten of the 17 Goals: 1, 2, 3, 4, 5, 8, 10, 11, 14 and 16 

 significant deterioration for one: Goal 15 

 relative stability for the other five: 7, 9, 12, 13 and 17 

 

It was impossible to develop a composite indicator for Goal 6 due the lack of data. 

 

As for statistical research and economic modelling, ASviS created an extensive database of 

indicators, to monitor the progress on the SDGs at the European, national and regional level. The 

                                                           

16 ASviS – Alleanza Italiana per lo Sviluppo Sostenibile is an association promoted by the Tor Vergata 

University of Rome which includes more than 220 of the most important institutions and networks of civil 

society and supports the government and public administrations in the decisions related to the 

implementation of 2030 Agenda 
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database is freely accessible from the ASviS website (www.asvis.it) and allows, media and other 

stakeholders to verify the progress with respect to the SDGs. 

 

In the next pages there are, thank to the courtesy of ASviS, the graph and a short comment for each 

of the five SDGs which were subject of the work done during SUDEGO project life span. 

Unfortunately, is not possible to get updated information from each of the EU countries and for the 

SDGs, but the average of composite indicators (calculated in the period 2010 – 2017) is able to 

offer an overview of current trends in our continent and in particular in the 28 countries of the EU. 
 

 
 

Goal 3 (Good Health and well-being). The composite indicator shows a positive trend for all 

elementary indicators. In particular, life expectancy increased in all EU member states, while the 

death rate from tuberculosis, hepatitis and HIV decreased by 28% and the share of the population 

with self-reported unmet need for medical examination & care fell by 1,4 % points compared to ‘10. 
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For Goal 3, the gap between the composite indicator for Sweden and Latvia amounts to 37 points, 

one of the highest. Italy ranks sixth, showing a significant increase compared to 2010, similarly to 

almost all the countries observed, with the exception of the United Kingdom (12
th

), Greece and 

Estonia. None of the elementary indicators used within the composite indicators has a dominant 

influence in explaining the disparities among countries. Spain is ranked 4
th

, Finland 8
th

 and Bulgaria 

23
rd

.  

 
 

Goal 5 (Achieve gender equality and empower all women and girls). Here too, the indicator shows 

a steadily rising trend, thanks to the increase in the seats held by women in national parliaments and 

of those held by women in senior management positions (for which the figure has doubled). It 

should be noted that the gender employment gap, after decreasing by 1.5 points from 2010 to 2014, 

remained fairly stable until 2017. 
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For Goal 5, the differences between countries are relatively less marked than in other cases. Indeed, 

the difference between the best (Sweden) and the worst performer (Hungary) amounts to 27 points. 

Italy ranks twelfth, with a value just below the European average. In the case of Goal 5, no specific 

indicator within the composite indicator weighs more than the others on the variability of country 

performances.  

 

For the other Countries involved in SUDEGO project the situation is: Finland 3
rd

, Bulgaria 8
th

, 

Spain tenth and UK fourteenth. 
 

 

 
 

Goal 7 (Ensure access to affordable, reliable, sustainable and modern energy for all). The 

composite indicator for this Goal rose continuously until 2014 and then flattened out. The positive 

trend is due to the increase in the share of renewable energy in gross final energy consumption (in 

line with the European target of 20% by 2020), and the decrease in household energy consumption 

per capita. However, with the economic recovery in 2016, final energy consumption has started 

growing again, and it is highly likely that the European Union’s 2020 target will not be achieved. 

Despite the significant differences in the levels of consumption in the various countries, almost all 

of them show fairly similar trends. 
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Goal 7 displays the lowest variability between EU countries. Italy is in fourth position, with a value 

well above the European average; Spain is in the third position and UK in the fifth. Compared to 

2010, many countries have significantly improved, while the performances of Lithuania and Malta 

have worsened. Finland and Bulgaria are ranked in 24
th

 and 25
th

 place. The sensitivity analysis 

shows that the indicators with the greatest influence on the ranking are the Final per capita energy 

consumption in households and the Share of renewable energy in gross final energy consumption. 
 
 

 
 

Goal 12 (Ensure sustainable consumption and production patterns). The trend for this Goal was 

positive until 2016, thanks to resource productivity and domestic material consumption (up by 12% 

between 2010 and 2017) and average CO2 emissions per km from new passenger cars. A slight 

deterioration has been registered since 2016, due to an increase in the generation of waste 

(excluding major mineral wastes by hazardousness), while the recycling rate of waste has been 
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stable throughout the period under consideration. Here, too, similar trends were recorded in the 

various countries of the European Union. 
 

 
 

Goal 12 is the one displaying the greatest territorial disparities. The gap between the Netherlands 

and Estonia, first and last ranked, is of almost 45 points, but if these two countries are left out, a 

largely uniform performance may be noted. 

Italy is in second place, and almost all countries saw a marked improvement between 2010 and 

2017. UK is fourth, Spain ninth, Finland twenty fourth and Bulgaria twenty seventh. 
The indicator with the greatest impact on the ranking of countries is that on Resource productivity and 

domestic material consumption (DMC). 

 

 

 
 

Goal 15 (Protect, restore and promote sustainable use of terrestrial ecosystems, sustainably manage 

forests, combat desertification, and halt and reverse land degradation and halt biodiversity loss). 
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The composite indicator for this Goal has significantly deteriorated. This performance reflects the 

substantial increase in soil sealing, which grew by about 350 km
2
 per year (an area larger than the 

surface area of Malta) in the period 2006-2015. 
 

 
 

For Goal 15, Slovenia leads the ranking, with a composite indicator that is 33.7 points greater than 

Poland, the lowest ranked country. Italy is above the European average, but all countries, except for 

Romania, register a significant deterioration between 2010 and 2017. In particular Finland ranks 

third in this SDG, UK in the seventeenth position and Spain in the twentieth; no enough data to 

complete the composite indicator for Bulgaria. 

 

The indicators relating to the Soil sealing index and the Share of forest area have the greatest impact 

on country ranking. 
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THE REPORTS  

AFTER THE TEST PHASE 
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The SUDEGO proposal also included a testing activity; although this activity was not funded, the 

partners considered necessary to carry out some tests in the countries involved, in order to treasure 

the right feedback and suggestions on the achieved results during the execution of the project. 

Each partner performed the testing activity in a different way, involving selected groups of local 

school students, trainers and teachers. This was done both in junior and upper high schools. An 

introduction on the 2030 Agenda context and on the methodology used in the project was provided 

at the beginning of each national testing. The reports were different from each other and not 

immediately comparable, as the activities were carried out on voluntary bases; nevertheless some 

interesting suggestions could be drawn from this activity.  

The five national testing reports are presented as it follows; in total approximately 300 testers 

participated to this phase in the five countries. 
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Italian Report 

 

 

 

Developed by P. Ragni, D. Zingarelli, ERFAP Lazio  

S. Foglietta, D. Massimiani, Liceo Scientifico “A. Righi”, Roma 

A. Felici – Liceo scientifico “Farnesina”, Roma 

 

 

 

1. Evaluation process  

This document outlines the key findings coming from the testing experience carried out in Rome, 

after the Summer ’19, in order to collect interesting suggestion for the SUDEGO main products. 

There was a short presentation of 2030 Agenda and their Sustainable Development Goals -SDG- 

and the illustration of the two modules related to SDG 12. The aim was to capture the ideas of 

participant teachers not directly involved in the project and understand how the students react to the 

material offered them. 

Before the test phase, there was a 1:1 discussion with three teachers and four training experts 

already informed of the project. It was mainly on the material for SDGs 12 (the modules to be 

tested) and 15 (modules produced by Italian team). The aim was to get consideration and feedback 

on the quality of the modules and on their compliance with the actual knowledge level. The result 

was very positive, the colleagues gave us some useful suggestions to perform in the best way the 

tests. The common evaluation was that the material is consistent, up-to-date and relevant; the 

quality has a quite high standard, also if with different degree of approach and deepening; the 

modules are appropriate to interest the students on the Agenda 2030 themes. 

Two testing meeting were organised as reported in the following lines. 

1) Testing in the “Scuola secondaria I grado M. Buonarroti”, the 20
th

 of September 2019, with 

3 classes (two second graders and one third graders) for a total of 46 students and 3 teachers. 

The student ages ranged between 11 to 13 years. It was presented the module for 12 SDG 

(introductive). 

 

2) Testing in the “Liceo scientifico - Farnesina”, the 25
th

 of September 2019, with 3 classes 

(one third graders and two five graders) for a total of 49 students and 3 teachers.  The ages 

ranged between 15 to 19 years. The module for 12 SDG (advanced) was submitted. 

 

In the following sections there are the main findings coming out from the questionnaire fulfilled by 

the teachers and the results of the testing after the module presentation answered by the students. 
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2.a. Teachers - Before self-assessment evaluation 

 

At the beginning of both the testing meetings, teachers were asked to complete a short self-

assessment questionnaire targeted on their knowledge and skills concerning the topics.  

Teachers were asked to rate their feelings towards the following 3 statements on a scale of 1 (low) 

to 5 (high). 

Knowledge about sustainable development 1 2 3 4 5 

 1 (low) to 5 (high) 

1. Do you expect these modules will help in educating on the Agenda 2030 

Sustainable Development Goals and, more general, on sustainable 

development? 

     

2. How confident do you feel about your knowledge of the different Agenda 

2030 goals? 

     

3. Do you think you can contribute to sustainable development goals 

achievement with your personal engagement at school? 

     

 

They were also asked to rate their knowledge/skills in each of the key topic areas of the SUDEGO 

modules which are related to the five SDGs studied during the project life span. 

 

How do you evaluate your knowledge of each following Sustainable 

Development Goal? 
1 2 3 4 5 

 1 (low) to 5 (high) 

SDG 3 HEALTH       

SDG 5 GENDER EQUALITY       

SDG 7 AFFORDABLE AND CLEAN ENERGY       

SDG 12 RESPONSIBLE PRODUCTION & CONSUMPTION       

SDG 15 LIFE ON LAND       

 

For both the meetings there were quite high expectations on the project material; this mainly for the 

increasing interest on these topics during the last months, also for the recent natural disasters in 

several countries and the media new approach on Sustainable Development topics. The knowledge 

of the topics ranges from 3 to 5 showing that the involved teachers were already quite interested in 

the 2030 Agenda topics. 

Few of the suggestions and ideas which arise from informal discussion with the teachers are listed 

here. 

In Italy there is too often a lack of scientific/technical knowledge (a striking example are parents 

opposed to vaccines), so these modules are interesting and in time for the involvement of the 

students. 
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The media information (television in particular and Greta is a great example) is strategic to allow 

the building up of a Sustainable Development culture in the young generations, but then it is 

important to discuss with the youngest and support their knowledge. 

Often in the classroom we have to work with serenity and sensitivity to fight against the still strong 

prejudices on gender issues and even more on race issues. 

 

2.b. Teachers -Post-training Evaluation 

At the end of the testing meetings, teachers were asked to complete a final evaluation questionnaire 

with the aim to capture their feedback about the SUDEGO material and their perception for the 

possible use of these modules in the school context. 

For the two meetings it was presented the module on the 12 SDG “Responsible Production and 

Consumption” targeted to the level of the participant students: the Introductory Module for the 

junior secondary school in the Scuola “M. Buonarroti”; the Advanced Module for the senior 

secondary school in the Liceo “Farnesina”. At the end of the presentation of the module there was a 

set of questions like below. 

After tested the Module, in my opinion… 1 2 3 4 5 

 1 (low) to 5 (high) 

The module content is interesting       

The quality of the teaching presentation is appropriate       

The presentation is attracting and able to involve students       

The content is clear and helps the knowledge of the SDG       

The final questionnaire has the appropriate level of difficulty      

The module can be successfully used in my school environment       

 

The assessment of the teachers was very positive; the votes ranged from 3 (sufficient) to 5 

(excellent) giving a proof of their satisfaction for the presented material. It is important to stress that 

there was a vote 5 in both the schools for the questions 1 and 6; this is a good result for our effort. 

We would like that SUDEGO material will be able to arise the interest on 2030 Agenda in the 

schools and this will be possible if in the future a number of teachers will use our material 

presenting it to the students and trying to enhance their involvement in a more attentive approach to 

these topics.  

After this set of questions there were, in the format, six open questions:  

A. Which part of the module did you find most useful to disseminate awareness about 

Sustainable Development Goals? 
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B. Which part/content/work in the module most involved your students during the pilot lesson? 

C. In your opinion, why? 

 

D. On the contrary, which part/content/work in the module less involved your students during  

the pilot lesson? 

 

E. Do you have any suggestions to improve the SUDEGO Module you tested? 

 

F. Any more comments? 

 

We’ve got some suggestion and assessment that can be summarised as in the follow. 

For A:  The impact of ever bought/consumed stuff on the environment.  

The part referring to practical suggestions about how to be proactive on this issue 

 

For B:  The dimension of the environmental problem   

The possible disaster in the future 

Because it is quite impressive to realize that every single action matters. 

For C:  It is relevant to them, it speaks their language 

 It is clear and catchy 

 

For D:  Introductory slides about the 17 objects of the 2030 Agenda  

The first slides are too technical, too crowdy, too much info 

 

For E:  I suggest improving the presentation by the adoption of more pictures, graphics and  

animations 

The presentation is well done, at the end the teachers will suggest some research activity to  

be performed by a single student or a group of them 

Make the introduction more straight to the point and catchy 

Give more facts and figures to support some statements 

 

For F:  The teacher’s guide is excellent. 

 
 

3. Students – Questionnaire results 

At the end of the module, participants (students of the three classes of “Liceo scientifico  

Farnesina”) were asked to complete a post-training evaluation form. This section outlines the results 

for the three classes involved in the testing event. For each student there was the 10-questions 

format is on the SUDEGO Platform and they have had 15 minutes to fulfil the questionnaire. 

In the figures below, we decided to record all the answers in order to get as largest information as 

possible and to express some comments at the end of the exercise. 
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For the class 3 there were 19 students; all of them answered to the 10 questions, if not one for 

question 6 (only 18 answers) and two for question 10 (17 answers). For the class 5 there were 14 

students; generally, all of them answered to the questions, if not one of them for the question 2, 7 

and 8 (only 13 answers) and two of them for the last question (12 answers). Finally, for the class 5B 

there were 16 students; all of them answered to the 10 questions, if not one for questions 5 and 8 

(only 15 answers). 

 

Fig. 1 Answers of the students of Class 3  

In Fig. 1 the result of the questionnaire after the answers of the student of Class 3. In this case we 

notice that for two questions (1 – on practice of responsible consumption and 4 – on environmental 

impact through our diet) there were all the answers grouped in the correct option. In other four cases 

the correct answers were 80% or more, it was for questions: 3 - about organic products, 6 – pick up 

the false statement; 9 – how to promote responsible consumption and 10 – on mobility and 

sustainable tourism.  

 

The question which was more complex for the students was the fifth “Which of the following 

statements is not related to the circular economy?”. Also if the 40% of the answers were correct, 

there was a great dispersion in the other three possible (but wrong) answers. A similar situation was 

also for the eighth question “Cooperatives and entities of the social and solidarity economy play an 

important role in the transition to more responsible production and consumption models because...”. 

In this case approx. Ten over 19 answered to the correct D possible answer, but there was a second 

answer (B) attracting seven students. This probably was induced by the complexity of the question 

and by the particularity that it was the unique question with a correct answer d – The answers A and 

B are both correct) including two of the three options, it is interesting to notice that the “wrong” 

answer B was included in the right answer. 
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Fig. 2 Answers of the students of Class 5 

In Fig. 2 the result of the questionnaire after the answers of the student of Class 5. In this case we 

notice that only one question (1) have had the 100% of the correct answers. In five cases the correct 

answers were 80% or more, it was for questions: 3 - about organic products, 7 – models of 

production and consumption; 8 - Cooperatives and entities of the social and solidarity economy; 9 – 

how to promote responsible consumption and 10 – on mobility and sustainable tourism. On the 

contrary the fourth (the one which was very clear for Class 3) and the fifth were the questions with 

higher dispersion in the answers. 

 

 

Fig. 3 Answers of the students of Class 5B 

In Fig. 3 the result of the questionnaire after the answers of the student of Class 5B. In this case we 

notice that only one question have had the 100% of the correct answers: the first one. Then there are 

two other questions with 15 answers over 16 students: the third and the fourth; near the 80% five 

questions: the second, the sixth, the eighth, the ninth and the last one. Also for this Class the more 

difficult questions was the fifth. 
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At the end of the testing exercise there was time to speak with the students in order to understand 

their feeling after the training and the little discussion; we have had some hints that could be useful 

for the teachers who will adopt and use our material. 

A) if possible would be good to have more practical exempla and add a list of web page to 

consult. 

B) It was nice to listen these things on Consumption, we’ll explain that to our parents and 

friends; it will be great to give our little support to the Nature. 

C) It is incredible how much time was lost in these years, the information is important, but the 

media are too much on the commercial programmes and the few scientific programmes are 

often a bit boring. 

D) After today we think that it will be nice to go on internet and understand something more on 

the discussed topics. 

E) I hope in the next future there will be a new opportunity for the class to discuss on these 

things. 

 

4. Conclusions and recommendations 

Working on the 2030 Agenda SDGs was highly stimulating for the Italian team, grouping the expert 

of the three involved partners (ERFAP Lazio, Liceo “A. Righi” ed ASVIS). Although a testing 

phase of the project's products had not been financed, we, together with all the partners, thought it 

was very useful to have a direct comparison with the targets and beneficiaries of the SUDEGO 

products. 

It was a beautiful experience to show our modules to the students, to listen their ideas, to listen the 

suggestions of the teachers, to understand that there was a general positive feeling on our project 

and that some useful information passed to our young audience. We have to thanks the colleagues 

of the Schools “Farnesina” and “Buonarroti” for the perfect organisation of the events. We want 

also to stress the serious and responsible approach to SDG 12 topics from all the students 

participating to the training sessions. It was not difficult to show them SUDEGO modules, there 

was not the need to ask them to pay attention, in particular in the junior secondary school we were 

impressed from their participation. At the end of the module presentation there were several 

questions and hints, there was the possibility to speak with many students who show their 

participation and their interest for the 2030 Agenda topics. 

In conclusion of our test experience, taking into consideration both the questionnaire results and the 

comments coming from the teachers and many of the students, the feeling is that we were able to hit 

the two main targets: to build useful tools to transfer information on the SDGs topics and to 

solicit interest and learning in the young participants and in the teachers themselves. 

After these testing meetings, we are proud to observe that the SUDEGO Modules were, in general, 

interesting for the final beneficiaries, who demonstrated that Sustainable Development is a matter 

of strong interest for the young citizens. Their participation to the presentation and then their 

answers to the questionnaire and, at the end, their chats with the speaker and the teachers, but also 
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with the other classmates are proof that SUDEGO modules were catching for their attention and 

able to transmit the suitable information.  

A final consideration is that this matter is strategic for the future, but also complex to be transmitted 

and not easy to be put in practice. Unfortunately, there is still a lack of information on these topics, 

but the more important media (Television and internet) not in all the cases are really update and 

objective in their news; this confirms our initial thought: the school has a central role for the 

information of its young pupils, but also to transmit the message to the families. 
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Bulgarian Report 
 

Developed by V. Stoyanova, CoC Dobrich  

 

 
Pre - Pilot Training 

A. General information:  

1. Country: Bulgaria 

2. School and City: Secondary School “St. Kliment Ohridski”, Dobrich (BG) 

The test was carried out in 2 classes: the introductory module was presented to the 7th class, 

23 students and the advanced one to the 8th class,24 students; each class was supported by a 

teacher.  

3. Position: Senior teacher 

4. Teaching subject: Bulgarian language and literature (class teacher) 

5. Main motivation to join SUDEGO pilot training: I think that knowing the Sustainable 

Development Goals, and in particular Goal 7, is useful for high school students because, 

through this lesson, apart from learning about energy efficiency, how to save energy and 

how to produce renewable energy, they were also career-oriented for potential employment 

in the field of renewable energy. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Fig. 1 Secondary School “St. Kliment Ohridski”, Dobrich 
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B. Overall information 

The two teachers involved in the test activity, were asked to answer to the two tables here below, in 

order to understand their ideas on the 2030 Agenda topics and their information in particular on the 

topics related to the five SDGs which were the focus for SUDEGO project. They, after the testing, 

were also able to see all the modules wrote during the project life. 

Knowledge about sustainable development 1 2 3 4 5 

 1 (low) to 5 (high) 

Do you expect these modules will help in educating on the Agenda 2030 Sustainable 

Development Goals and, more general, on sustainable development? 

    √ 

How confident do you feel about your knowledge of the different Agenda 2030 goals?   √   

Do you think you can contribute to sustainable development goals achievement with 

your personal engagement at school? 

   √  

 

C. Specific information 

 

How do you evaluate your knowledge of each following Sustainable 

Development Goal? 
1 2 3 4 5 

 1 (low) to 5 (high) 

SDG 3 HEALTH 
   √  

SDG 5 GENDER EQUALITY 
   √ 

 

 

SDG 7 AFFORDABLE AND CLEAN ENERGY 
   √  

SDG 12 RESPONSIBLE PRODUCTION & CONSUMPTION 
  √   

SDG 15 LIFE ON LAND 
   √  

 

Post - Pilot training 

A. Which SUDEGO Module did you test? 

Module 1 – SDG 3 HEALTH 
 

Module 2 – SDG 5 GENDER EQUALITY 
 

Module 3 – SDG 7 AFFORDABLE AND CLEAN ENERGY √ 

Module 4 – SDG 12 RESPONSIBLE PRODUCTION & CONSUMPTION 
 

Module 5 – SDG 15 LIFE ON LAND 
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B. Which SUDEGO Module level did you test? 

Introductory - Junior high school 
 

Advanced - Senior high school 
√ 

 

C. What language of materials did you use? 

English 
 

Bulgarian 
√ 

 

D. After tested the Module, in my opinion… 1 2 3 4 5 

1 (disagree) to 5 (agree) 

The Module content is interesting 
    √ 

The quality of the teaching presentation is appropriate 
    √ 

The presentation is attracting and able to involve students 
    √ 

The content is clear and helps the knowledge of the SDG  
   √  

The final questionnaire has the appropriate level of difficulty 
    √ 

The module can be successfully used in my school environment 
    √ 

 

E. Which part of the module did you find most useful to disseminate awareness about 

Sustainable Development Goals? 

 

Introducing students to the causes and consequences of global warming and the solutions and ways 

to deal with the problem. The presence of diagrams illustrates clearly and comprehensibly the 

problems. The views presented by their peers show the importance and need for awareness of the 

problem in the school years, as well as the benefits of raising education in this area to reduce the 

risks for humanity. 

 

F. Which part/content/work in the module most involved your students during the pilot 

lesson? 

 

Money down the drain’ Homework Task has a cross-curricular link with mathematics and physics, 

addressing the significant importance of Goal 7. The students did not encounter difficulty, they 

were actively involved in it because it was set with an interesting example and leads to a logical 

answer for saving energy and resources. The lesson also informed them about the cost of electricity 

in other European countries, as well as the fact that the problem is affecting everyone in the world. 
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G. In your opinion, why?   

 

Relating the received information to students’ lifestyles and the examples led to a reflection on how 

everyone can contribute to solving problems. The task is not complicated: the formula for 

calculation is shown and students can easily draw conclusions why they need to save energy. 

Guiding questions lead to the correct solutions that everyone in their daily lives can help to achieve 

this UN goal. 

 

H. On the contrary, which part/content/work in the module less involved your students 

during the pilot lesson? 

 

For some of the students it was difficult to understand the link and the interaction between the 

Sustainable Development Goals and task 2. 

 

I. In your opinion, why?   

 

The reason is the poor knowledge of the other Goals. In the Dollar street task, students became less 

involved because they had to take pictures of their home, which would show the social-economic 

differences between them, as well as the differences in their parents' income levels. 

 

J.  Do you have any suggestions to improve the SUDEGO Module you tested?  

  

The lesson can be improved by giving examples from our country as this would make students even 

more aware of the closeness of the problem. Including photos from well-known places (such as 

illustrations with wind turbines near Cape Kaliakra) showing the use of wind energy and the 

presence of wind generators would increase the students' motivation, because in Bulgaria these 

problems are also considered. 

 

K.  Any more comments? 

There is a need for more such lessons to introduce students with the other UN Goals, the problems 

facing humanity and how to overcome them. 

 

The teachers of the School decided to use SUDEGO materials for their lessons in their 

teaching program during the incoming school year. 
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Finnish Report 

 

 

 

Developed by K. Tauriainen, Turku Education Division 
 

 

1.a.    Pre - Pilot Training – Junior Secondary School 

 

A. General information  

 Country: Finland 

 School and City: Mukkula school, Lahti. Tested with one teacher and 17 pupils 

 Main motivation to join SUDEGO pilot training: interest on the subject 

 

 

 

Fig. 1 Entrance of the Mukkula School in Lahti 
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B. Overall information 

Knowledge about sustainable development 1 2 3 4 5 

 1 (low) to 5 (high) 

Do you expect these modules will help in educating on the Agenda 2030 Sustainable 

Development Goals and, more general, on sustainable development? 

 

  x   

How confident do you feel about your knowledge of the different Agenda 2030 goals? 

 

   x  

Do you think you can contribute to sustainable development goals achievement with 

your personal engagement at school? 

 

   x  

 

 

C. Specific information 

 

How do you evaluate your knowledge of each following Sustainable 

Development Goal? 
1 2 3 4 5 

 1 (low) to 5(high) 

SDG 3 HEALTH 
   x  

SDG 5 GENDER EQUALITY 
   x  

SDG 7 AFFORDABLE AND CLEAN ENERGY 
   x  

SDG 12 RESPONSIBLE PRODUCTION & CONSUMPTION 
   x  

SDG 15 LIFE ON LAND 
   x  

 

1.b.    Post - Pilot training  

A. Which SUDEGO Module did you test? 

Module 1 – SDG 3 HEALTH 
 

Module 2 – SDG 5 GENDER EQUALITY 
 

Module 3 – SDG 7 AFFORDABLE AND CLEAN ENERGY 
 

Module 4 – SDG 12 RESPONSIBLE PRODUCTION & CONSUMPTION 
 

Module 5 – SDG 15 LIFE ON LAND x 
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B. Which SUDEGO Module level did you test? 

Introductory - Junior secondary school x 

Advanced - Senior secondary school 
 

 

C. What language of materials did you use? 

English x 

Country Language (specify): Finnish x 

 

D. After tested the Module, in my opinion… 

 1 2 3 4 5 

1 (disagree) to 5 (agree) 

The Module content is interesting 
   x  

The quality of the teaching presentation is appropriate 
  x   

The presentation is attracting and able to involve students 
  x   

The content is clear and helps the knowledge of the SDG 
  x   

The final questionnaire has the appropriate level of difficulty 
  x   

The module can be successfully used in my school environment 
 x    

 

 

 

E. Which part of the module did you find most useful to disseminate awareness about  

Sustainable Development Goals? 

 

Slides 5-6 
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F. Which part/content/work in the module most involved your students during the pilot 

lesson? 

Discussions, most of the tips were tips for discussions 

The students think that it is important to know what each of us can do to contribute to sustainability 

 

G. In your opinion, way? 

Students activated their minds 

 

H. On the contrary, which part/content/work in the module less involved your students 

during the pilot lesson? 

When the teacher was talking about the theory 

 

I. In your opinion, way?   

Slides we not very interesting in the eyes of 14 years old pupils, examples were not very well fitted 

to Finnish environment 

 

L.  Do you have any suggestions to improve the SUDEGO Module you tested?  

The sentences should be written so that 13-15 year olds can understand. Now the text is too 

complicated them to really understand 

 

 

 

2.a. Pre - Pilot Training – Senior Secondary School 

A. General information:  

School and City: Turun Suomalaisen Yhteiskoulun lukio. Tested with one teacher and 30 students 

Main motivation to join SUDEGO pilot training: sustainable development 

 

B. Overall information 

Knowledge about sustainable development 1 2 3 4 5 

 1 (low) to 5 (high) 

Do you expect these modules will help in educating on the Agenda 2030 

Sustainable Development Goals and, more general, on sustainable 

development? 

 x    

How confident do you feel about your knowledge of the different Agenda 

2030 goals? 

   x  

Do you think you can contribute to sustainable development goals 

achievement with your personal engagement at school? 

   x  
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C. Specific information 

 

How do you evaluate your knowledge of each following 

Sustainable Development Goal? 
1 2 3 4 5 

 1 (low) to 5 (high) 

SDG 3 HEALTH 
 x    

SDG 5 GENDER EQUALITY 
  x   

SDG 7 AFFORDABLE AND CLEAN ENERGY 
   x  

SDG 12 RESPONSIBLE PRODUCTION & CONSUMPTION 
   x  

SDG 15 LIFE ON LAND 
   x  

 

2.b. Post - Pilot training  

A. Which SUDEGO Module did you test? 

Module 1 – SDG 3 HEALTH 
 

Module 2 – SDG 5 GENDER EQUALITY 
 

Module 3 – SDG 7 AFFORDABLE AND CLEAN ENERGY 
 

Module 4 – SDG 12 RESPONSIBLE PRODUCTION & CONSUMPTION 
 

Module 5 – SDG 15 LIFE ON LAND x 

 

B. Which SUDEGO Module level did you test? 

Introductory - Junior high school 
 

Advanced - Senior high school x 
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C. What language of materials did you use? 

English 
 

Country Language (specify): Finnish x 

 

 

 

Fig. 2 Presentation of the SUDEGO Advanced Module Life on Land 

 

D. After tested the Module, in my opinion… 

 1 2 3 4 5 

1 (disagree) to 5 (agree) 

The Module content is interesting 
   x  

The quality of the teaching presentation is appropriate 
   x  

The presentation is attracting and able to involve students 
  x   

The content is clear and helps the knowledge of the SDG 
  x   

The final questionnaire has the appropriate level of difficulty 
  x   

The module can be successfully used in my school environment 
   x  
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E. Which part of the module did you find most useful to disseminate awareness about  

Sustainable Development Goals? 

 

Good practices and deforestation. 

 

F. Which part/content/work in the module most involved your students during the pilot 

lesson? 

 

Video and example of the green belt.  

We received practical tips how to be less wasteful and help nature. 

 

G. In your opinion, why?   

 

Good practices and examples. 

 

H. On the contrary, which part/content/work in the module less involved your students 

during the pilot lesson? 

 

The beginning, especially the targets. 

 

I. In your opinion, why?   

 

Targets. 

Include definitions that allow a better understanding of the central hazards  

 

 

L. Do you have any suggestions to improve the SUDEGO Module you tested?  

 

More small examples, more photos and maps. 

I am more interested and motivated to implement environmentally friendly actions.  

It is very good to have teaching materials on sustainability and land safety 

to make a list of the key words, their definitions and translations 
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Spanish Report 

 

 

Developed by Susana Navarro and Dolores Vique, CEB, Barcelona  

 

 

Pre - Pilot Training 

A. General information:  

• Country: Spain 

• School and City: _Barcelona 

• Position: reference technique of the schools for equality program 

• Teaching subject: _Schools for equality program 

• Main motivation to join SUDEGO pilot training: _ Add this resource to the schools for 

equality program 

The test was passed on November 15, 2019. It was carried out in a group of 25 students of 6 grade 

of primary, at Mestre Morera school, with the participation of the tutor. It was supervised by Susana 

Navarro and Dolores Vique, reference of the program of schools for equality and diversity of 

B.E.C. 

Mestre Morera is a public school in a neighbourhood with a high immigration rate. They participate 

in the program “Schools for equality and diversity”. The teachers are involved in a training of 

coeducation, and equality learning. They will also participate in a family training course.   

 

 
 

Fig. 1 Mestre Morera school in Barcelona 
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B. Overall information 

Knowledge about sustainable development 1 2 3 4 5 

 1 (low) to 5 (high) 

Do you expect these modules will help in educating on the Agenda 2030 

Sustainable Development Goals and, more general, on sustainable 

development? 

   x  

How confident do you feel about your knowledge of the different Agenda 

2030 goals? 

  x   

Do you think you can contribute to sustainable development goals 

achievement with your personal engagement at school? 

   x  

 

 

C. Specific information 

 

How do you evaluate your knowledge of each following Sustainable 

Development Goal? 
1 2 3 4 5 

 1 (low) to 5(high) 

SDG 3 HEALTH 
 x    

SDG 5 GENDER EQUALITY 
  x   

SDG 7 AFFORDABLE AND CLEAN ENERGY 
  x   

SDG 12 RESPONSIBLE PRODUCTION & CONSUMPTION 
 x    

SDG 15 LIFE ON LAND 
 x    
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Post - Pilot training  

 

A.   Which SUDEGO Module did you test? 

Module 1 – SDG 3 HEALTH 
 

Module 2 – SDG 5 GENDER EQUALITY x 

Module 3 – SDG 7 AFFORDABLE AND CLEAN ENERGY 
 

Module 4 – SDG 12 RESPONSIBLE PRODUCTION & CONSUMPTION 
 

Module 5 – SDG 15 LIFE ON LAND 
 

 

 

B.   Which SUDEGO Module level did you test? 

Introductory - Junior high school x 

Advanced - Senior high school 
 

  

 

C.   What language of materials did you use? 

English 
 

Country Language (specify): catalan x 
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D.   After tested the Module, in my opinion… 

 1 2 3 4 5 

1(disagree) to 5 (agree) 

The Module content is interesting 
   x  

The quality of the teaching presentation is appropriate 
  x   

The presentation is attracting and able to involve students 
   x  

The content is clear and helps the knowledge of the SDG 
  x   

The final questionnaire has the appropriate level of difficulty 
   x  

The module can be successfully used in my school environment 
   x  

 

E.   Which part of the module did you find most useful to disseminate awareness about  

Sustainable Development Goals? 

 

The gender equality part of the world and STEAM. 

 

 

F.   Which part/content/work in the module most involved your students during the pilot 

lesson? 

 

The gender equality part of the world and the stereotypes in the society, in specific, the studies and 

the careers.  

 

 

G.   In your opinion, why?   

 

Because it is the way in which they can be aware of how other cultures lives and other ways of 

thinking. Sometimes it’s difficult to the students understand that there are another cultures and other 

countries where the concept is very different. Most of the girls there was very interesting in the 

paper of the woman in the society. In general, girls and boys, were surprised at the strength of 

stereotypes in our culture.   

 

 



SUDEGO - Sustainable Development Goals in the Schools    100 

H.  On the contrary, which part/content/work in the module less involved your students 

during the pilot lesson? 

 

I think all the parts are interesting, maybe they had some difficulties to recognize some stereotypes.   

 

 

I.   In your opinion, why?   

Because the stereotypes are very deep in our culture.   

 

 

J.  Do you have any suggestions to improve the SUDEGO Module you tested?  

 

I would like to have more concrete data on gender equality. For example, more videos, examples or 

referents in STEAM careers. We think that is a topic that must be present in the other modules.  

 

 

K.  Any more comments? 

We would like that the students also could talk about LGTBI.  
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United Kingdom – Northern Ireland Report 
 

In N. Ireland GEMS have had the opportunity to meet together 12 teachers and trainers. They 

decided to test the SUDEGO modules directly showing it to a group of interested sample of the 

“target” of the project, as they are able to understand if the material is potentially useful for the 

school and also to suggest possible hints or adds to optimise the work. 

The 12 participants were still are involved in the project Co-Ment N. Ireland this programme which 

was launched by GEMS over ten years ago with a strong support of the local authorities aiming to 

support young people (who are deemed to be NEET) to re-orient their choices and identifying 

barriers in their life.  

Assisting these young people to overcome those barriers and enable them to reach their goals into 

employment and further education. This project supports these young people with career orientated 

training and intense one-one mentoring. 

 

 

Fig. 1 One of the teachers participating to SUDEGO test, outside GEMS meeting place 

 

They were able to use the two modules on the Agenda 2020 Goal 3 – Good Health and Well being; 

the first is addressed for the junior high school teachers, the second for the upper high school 

teachers; the language of the modules was English and the commitment for the participants was to 
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share the good practices, but also to get some ideas to be used in their work and training context, as 

all of them are convinced that in these months it will be important to inform al large the citizens of 

the targets and the reasons behind this ambitious and crucial UN document.  

The end of the testing experience each of the participants was asked to fulfil the common Pilot 

training questionnaire for SUDEGO SDG Modules. The answers to the questionnaire were 

organised in a range from 1 (low) to 5 (high). 

The first question was on the knowledge about sustainable development; these are the answers. 

 1 2 3 4 5 

Knowledge about sustainable development 1 (low) to 5 (high). 

Do you expect these modules will help in educating on the Agenda 2030 SDGs 

and, more general, on sustainable development? 
  11 1  

How confident do you feel about your knowledge of the different Agenda 2030 

goals? 
  9 3  

Do you think you can contribute to sustainable development goals achievement 

with your personal engagement at school? 
  4 8  

 

These marks on the one hand indicate that there is at least sufficient knowledge of the context of 

sustainable development, but it is an average knowledge in the vast majority of cases, as can be 

understood from the marks of the first two questions. This is a fact that underlines the importance of 

taking information events on the 2030 Agenda. On the other hand, the concentration (8 out of 12) of 

availability and willingness to contribute transmitting information is very significant. 

 

How do you evaluate your knowledge of each following Sustainable 

Development Goal? 
1 2 3 4 5 

 1 (low) to 5(high) 

SDG 3 HEALTH 
   12  

SDG 5 GENDER EQUALITY 
  11  1  

SDG 7 AFFORDABLE AND CLEAN ENERGY 
  4 8  

SDG 12 RESPONSIBLE PRODUCTION & CONSUMPTION 
  12    

SDG 15 LIFE ON LAND 
  12    
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Fig. 2 One of the teachers carrying out the SUDEGO testing 

For the second question too, where the personal knowledge of the 5 SDGs is asked, the marks 

indicate that there is a sufficient or good knowledge in all the topics, with a bigger knowledge on 

Health and Energy matters, probably the more near to the family management concerns. 

At the end of the SUDEGO models view our aims were to capture the opinions and suggestions 

coming out from the audience. The first set of six questions was to obtain an immediate impression 

of the material presented giving their mark for each. The other set was articulated in 7open 

questions in order to allow the participants to offer their suggestions and communicate their liking. 

 

After tested the Module, in my opinion… 1 2 3 4 5 

1 (disagree) to 5 (agree) 

The Module content is interesting 
  1 10 1 

The quality of the teaching presentation is appropriate 
  7 5  

The presentation is attracting and able to involve students 
  9 3  

The content is clear and helps the knowledge of the SDG 
  7 4 1 

The final questionnaire has the appropriate level of difficulty 
  10 2  

The module can be successfully used in my school environment 
   4 8  

 

The marks were grouped between sufficient and good also in this case. It is interesting to notice that 

there was a high agreement on the first (contents of the material) and 6 (usability of the material in 
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school environment). The high probability that SUDEGO material will be at the basis of a future 

full use in the training and education contexts are a great value for the effort of the project. 

 

Finally, we report below the 7 open questions and the most significant contributions that the Belfast 

participants wanted to deliver at the end of the test experience; it is clear that some of these ideas 

will also be useful for teachers who in the future will use our modules to show them to their 

students, contextually appropriately. 

 

 

G. Which part of the module did you find most useful to disseminate awareness about  

Sustainable Development Goals? 

 

The beginning of the PowerPoint outlines awareness on the Sustainable Development Goals and 

gives information on the background. 

The Agenda for Sustainable Development as this is a good overview of the reasons behind the 

targets. 

The data and the concrete fact are able to hit the interest of the participants. 

 

 

H. Which part/content/work in the module most involved your students during the pilot 

lesson? 

 

We have grouped the questions provided in five main sentences. 

3 answers  Sustainable Development Goals 

3 answers  Myths and Facts   

2 answers  Harms related to drug use 

2 answers  Slides on substance abuse 

2 answers  What I can do slides 

 

 

I. In your opinion, way?   

 

This gives information on how we can help to eradicate some of the bad things that are happening 

in other parts of the world by raising awareness in our own communities. 

More relevant to age group and clients many of whom have issues with drugs and alcohol. 

The learners can identify the targets through text and simple illustrations. They are therefore more 

likely to participate in learning process and maintain knowledge on subject matter. 

These slides use relevant images with the goals which gives a more visual overview thus 

encouraging the young person's attention and improving the retention of learning. 

This clearly shows the goals in a way that the young people can understand and encourages them to 

add opinions on how they think these goals are important. 
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It is important for the young people to know the effects of substance abuse in the long and short 

term so that they can make educated decisions about their behaviors  

This promotes discussion and debate with young people which will encourage them to sustain 

knowledge. 

Students would be quite surprised at things they believed to be true being myths  

 

J. On the contrary, which part/content/work in the module less involved your students during 

the pilot lesson? 

Targets (5 votes) 

Small Secrets to Cope with Conflict Situations  

Drug effects on lifestyles etc 

Statistics from Bulgaria 

Careers in Health Care 

When the teacher was talking about the theory (5 votes) 

 

K. In your opinion, way?   

Too much text on these slides, learners will not hold attention and knowledge. 

There is too much information in these slides to digest unless it is broken down into smaller parts 

and images or charts are used to create a visual picture of the text. 

Targets are too wordy and may bore the young people. Better to use images and less words to ho Id 

attention of age group. 

This is a different issue than the rest of the lesson and whilst important it may confuse the learners 

and lead to demotivation in retaining information.  

The young people are more likely to stop using if they can see positives. 

Local statistics would be more relevant to this age group.  

 

L. Do you have any suggestions to improve the SUDEGO Module you tested?  

 

More information on the results of meeting the targets set out in the Sustainable goals so that the 

young people can understand the need for change in their habits. 

Identify learning objectives at beginning of lesson. Create a summary slide to outline the objectives 

of Lesson. 

Better use of pictures, diagrams and less words as this may hold the young person's attention better. 

Add statistics, ask students to talk about their experiences, add some case studies, provide young 

people with list of local organizations that can help. 

Have the students discuss their feelings on the subject. 
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The sentences should be written so that 13-15 year olds can understand. Now the text is too 

complicated them to really understand. 

Encouraging information on the results of stopping the abuse of Drugs and Alcohol. 

 

M. Any more comments? 

 

Additional information on how making changes to our lifestyles can help our environment and 

society in general. 

Too many slides with just information needs to be more inactive. 

Handouts with additional information, links to videos online and information on local organizations 

who can help with substance abuse. 

Make students more involved in lesson. Allow them to discuss their experiences and ask questions. 

Use more images and group tasks to encourage participation from learners. 

Encourage students to participate in teaching by group work and using flipchart to show their own 

input 

More interaction, group tasks; allow for group activities and feedback. 
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INTERESTING GOOD PRACTICES   

FROM THE FIVE COUNTRIES 
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Italy 

 

The aluminum flask is better 

A Case Study from “A. Righi” Scientific Lyceum Class IV I  

 

 

 

The students of class IV I had the opportunity to know the material developed by the SUDEGO 

project and were invited by their teachers to discuss among themselves on Agenda 2020 themes. 

The first mission was to find a definition that could make the term "Sustainable Development" 

understandable. Below is the chosen definition. 

 

 

 

 

“La condizione di uno sviluppo in grado  

di assicurare il soddisfacimento dei bisogni 

della generazione presente senza 

compromettere la possibilità  

delle generazioni future di realizzare i propri.” 

GIOVENTÙ SOSTENIBILE 
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Then they searched the internet and related books for the characteristics of sustainable development, 

identifying that it is indicated as an activity capable of considering synergistically the effects on the 

three dimensions on which each production action has an impact: the social, environmental and 

economic contexts. The area of sustainable development is located at the intersection of these three 

dimensions, they figuratively rendered in the following image. 

 

 

 

Fig. 1 The intersection of the 3 dimension of the Sust. Development is the area of Sustainability 

 

In the project that they developed and then presented on 24 January 2020, during the final 

conference of the SUDEGO Project, the young people of the fourth class fund then decided to 

choose a theme that could emphasize the importance of conducting a sustainable life and to connect 

in particular to SDG 12 of 2030 Agenda, related to "Responsible Consumption and Production". 

                                    

Fig. 2 The twelfth SDG in Agenda 2030 

Society 

Environment Economy 

SUSTAINABILITY 
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Numerous hypotheses have been considered, each with its own interest and with its supporters 

among the students. Both in production and in consumption there are many aspects in which not 

only the country, but also each citizen can do much to improve the impact on society and the 

environment. In the end, the decision was to devote attention to the use of water and the excessive 

use of plastic as its container. 

The origin of life and old civilizations of western history are inextricably linked to plenty and free 

access to water. It was in the so called Fertile Crescent region, where the rivers Nile, Jordan, Tigris 

and Euphrates made the land fertile, that we can find the first settled agricultural civilization. In 

these areas the first population become important nations: the Sumerians, the Babylonians, the old 

Egyptians. Rome was funded on the Tiber shores and one of its success keys was the building of 

astonishing, for the time, monumental aqueducts and thermal baths which still are in part in the 

heart of the Eternal city. 

On the Earth fresh water represents only the 2.5% of the total, as the majority of it is salt water in 

the seas. We can use less than 1% of the fresh water also taking into account that the 30% of fresh 

water is located in underground reserves. For this reason it is necessary to adopt an accurate , 

rational and respectful use of the water. The problem is that we need to transport the water from the 

springs to our houses and our working spaces. 

Fortunately, in our country we have a good amount of water and in almost all cities there are 

aqueducts that supply citizens with good water, there would be no need to go to the market to buy 

bottled water. Since instead this is the daily reality, the attention of the study has focused on the 

container of water. In almost all cases, water is sold in plastic bottles. This leads to a huge increase 

in plastic waste due to the bottles of water thrown away on a daily basis. 

 

 

Fig. 3 Plastic bottles to trash  
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Looking for the data in the bibliography it turns out that plastic bottles fill our waste containers: 

- 48 billion plastic bottles in Europe every year 

- 8 billion plastic bottles in Italy every year 

- 50,000 plastic bottles in the “A. Righi ". 

Some information on the incredible impact of plastic is summarised if few statements: 

- about 70 % of our planet is covered by oceans and marine litter can be found almost 

everywhere; 

- approximately 10 million tonnes of litter end up in the world’s seas and oceans every year;  

- mass production of plastics started in the 1950s and increased exponentially from 1.5 

million tonnes per year to its current level of 280 million tonnes per year; 

- a recent research conducted in California, found in 2004 that marine water samples 

contained six times more plastic than plankton; 

- approx. 36 % of the world’s seabird species and many species of fish have been reported to 

ingest marine litter, in particular plastic fragments; 

- it was discovered in various area of the oceans floating plastic islands which will become 

difficult to destroy. 

In Rome, however, we have a good enough water distributed to the public both through the taps at 

homes and also through various public supply points, especially in downtown, the older are named 

"Nasone" (big nose), small drinking water fountains available for all citizens. 

 

Fig. 4 Tap at home and drinking fountain in the streets of Rome 

What we students wanted to express through this intervention is the importance of every action we 

take every day, although they may seem irrelevant to the future of our planet, they make the 

difference. Precisely for this reason we students of the Righi high school have set ourselves goals, 
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keeping the word sustainability in mind. Since our school is a small reality, we asked ourselves how 

students like us can contribute to achieving goals, such as limiting the consumption of plastic. 

 

   
Fig. 5 Righi’s Aluminum Flask 

 

  

Our school's approach to environmental issues, in light of the 

multiple manifestations of the "Fridays for Future" and the 

centralization of the "sustainability" theme on government 

agendas of all world nations, consisted in the distribution of 

Righi’s aluminum flasks to all the students of the institute. 

 

This action, while being a small-scale measure, aims to invite 

other institutes or gathering places to do the same and above 

all to demonstrate that we students, in agreement with the 

school, are active and aware of our role in society. 
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Bulgaria 
 

2030 Agenda Sustainable development goals in Bulgaria 

Bulgarian good practices on some of the SDGs 

 
 
The Global Compact Network - Bulgaria realizes its key role in the implementation of the Global 

Goals and only 5 months after their adoption by the World leaders, it was ready with its 2015+ 

Strategic Plan
17

 on their realization in the country. 

 

The Network presented its plan to the society on the 1st of March 2016 during the discussion 

meeting ‘Business as a Force for Good’ in order to declare that it is aware of the responsibility and 

the chance to prove to the society that the business has an important constructive role and will be 

the proactive side in mapping the road and implementing the Goals
18

. 

 

 

“Games for good” – or how the business, sports, good health and the meaningful 

causes go hand in hand
19

 

The project “Games for good” aims to show that the responsible companies, the good health of the 

employees, sports and the meaningful causes can go hand in hand. For that purpose, the Bulgarian 

network organises sports tournaments where each of the companies participating, has pre-selected a 

charity cause in the name of which they give their maximum effort to win the competition’s prize 

fund. 

                                                           

17 Business as a force for good, Strategic Plan Bulgaria 2015+, Global Compact Network Bulgaria: 

http://www.unglobalcompact.bg/en/wp-content/uploads/2014/05/BMGD_Goals2016-Strategic-plan-in-Eng-

2.compressed.pdf 

18 http://www.unglobalcompact.bg/en/?page_id=2463 

19 Global Compact Network Bulgaria, Annual report 2018, page 3: http://www.unglobalcompact.bg/en/wp-

content/uploads/2019/03/otchet-2018-ENG.pdf 

http://www.unglobalcompact.bg/en/wp-content/uploads/2014/05/BMGD_Goals2016-Strategic-plan-in-Eng-2.compressed.pdf
http://www.unglobalcompact.bg/en/wp-content/uploads/2014/05/BMGD_Goals2016-Strategic-plan-in-Eng-2.compressed.pdf
http://www.unglobalcompact.bg/en/?page_id=2463
http://www.unglobalcompact.bg/en/wp-content/uploads/2019/03/otchet-2018-ENG.pdf
http://www.unglobalcompact.bg/en/wp-content/uploads/2019/03/otchet-2018-ENG.pdf


SUDEGO - Sustainable Development Goals in the Schools    114 

 

The “Games for good” project is part of the Bulgarian network’s collective programme “Healthy at 

work” and is directly related to executing Network’s Strategic plan goals on Sustainable 

Development Goal 3 “Good Health and Well-Being”. 

 

“We from Aurubis Bulgaria have always believed in good. Each little expression of a good deed 

has an added value for the development of the whole society. The “Games for good” project is an 

exceptional example of how the socially responsible companies are fighting for their causes. Sport 

equals good health and in the same time our employees give their best in the games in order to help 

people in need”. 

Aurubis Bulgaria 

 

 

 

The main purpose of the “Proud of my Parents’ Work” Project
20

 is to show to the children that the 

role of labour is of essential value and everyone can be necessary and useful to the society, 

regardless of the profession that he or she has. It aims at helping children understand the role of the 

labour and creativity as a basis of satisfaction, self-esteem, and fulfilment, by enabling them to 

follow through the labour process of their parents in the workplace. The culmination of the initiative 

is the Bazaar of Professions, which since 2015 is established as a separate public event.  

The Bazaar of professions is now recognized by the Bulgarian society. The initiative also became 

part of the Professional skills week by the European Commission and the National action plan of 

the Ministry of education and science for its execution. The decision youth makes when choosing 

their future profession must be based on their personal qualities and awareness on the actual 

possibilities for accomplishing oneself in the selected field.  

 

“In the sea of professions, the decision making process becomes increasingly difficult – both for the 

grown up and the youth. Moreover, there are new professions developing and old ones 

disappearing. This is why we must encourage children to expand their set of skills. The Bazaar of 

professions is valuable because it represents not only professions, but also a variety of skills that 

young people must be equipped with”
21

.  

Gergana Rakovska, 

Business foundation for education 

 

 

                                                           

20 http://www.unglobalcompact.bg/en/?page_id=651 

21 Global Compact Network Bulgaria, Annual report 2018, page 4: http://www.unglobalcompact.bg/en/wp-

content/uploads/2019/03/otchet-2018-ENG.pdf 

http://www.unglobalcompact.bg/en/?page_id=651
http://www.unglobalcompact.bg/en/wp-content/uploads/2019/03/otchet-2018-ENG.pdf
http://www.unglobalcompact.bg/en/wp-content/uploads/2019/03/otchet-2018-ENG.pdf
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World Environment Day 2018
22

 

The Bulgarian Network and the member companies traditionally celebrated the World environment 

day whose motto 2018 was #Beat plastic pollution. Two collective initiatives were organised as 

part of the international day celebrations: 

▫ Competition for innovative ideas and practices for limiting the use of plastic at the office 

The participants at the competition and the jury agreed on a list with the following 

recommendations for the companies: 

 individual porcelain cup and glass bottle 

 cloth shopping bags 

 removing the plastic cutlery and plates 

 lower price of the refreshments when a porcelain/glass cup is used 

 placing waste sorting bins 

 conducting a lecture on the environmental footprint that different types of packaging have 

 

▫ Educational game ‘Become an Ecohero’, led by the expert team of Ecopack Bulgaria 

The topic of the educational game ‘Become an Ecohero’ was focused on the preservation of the 

environment and waste recycling. Students from several local schools and company employees took 

part in it. 

“The preservation of nature is our shared responsibility. We all have one planet to live on and the 

resources we spare, will be left for the use of future generations. Business is the one to take over the 

leadership role and lead the way forward. Business is the locomotive that will initiate the actions 

towards environment preservation”. 

Todor Burgudzhiev,  

Director of Ecopack Bulgaria 

 

 

                                                           

22 Global Compact Network Bulgaria, Annual report 2018, page 6: http://www.unglobalcompact.bg/en/wp-

content/uploads/2019/03/otchet-2018-ENG.pdf 
 

http://www.unglobalcompact.bg/en/wp-content/uploads/2019/03/otchet-2018-ENG.pdf
http://www.unglobalcompact.bg/en/wp-content/uploads/2019/03/otchet-2018-ENG.pdf
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Finland 
 

Sustainable development in schools  

A Case Study from Turun Suomalaisen Yhteiskoulun Lukio Upper Secondary School  

  

  

Turku, which is in southern Finland, is the sixth largest city in the whole country. Turku has about 

200,000 inhabitants. There are six Finnish-speaking and one Swedish-speaking upper secondary 

schools in Turku.   

 

Fig. 1 Turku landscape and the location of Turku in Finland. 

  

In November 2019, the National Board of Education in Finland published a new curriculum for 

upper secondary schools. It will come into effect in the fall of 2021. One of the biggest changes is 

the so-called broad-based competence, which will be taken into account in the objectives, content 

and assessment of each subject. The Horizontal objective is ”a good, balanced and educated 

person”.  

Broad-based competence is divided into several areas, as described below. Of course, the 17 

Sustainable Development Goals (SDG) stressed by 2030 Agenda, are included and well related to 

these areas.  

 Taking care of ourselves and others  

 Using knowledge for our own benefit and for society  

 Value-based and ethical activities for the common good  
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 Appreciation of biodiversity and climate knowledge based on scientific knowledge  

 Understanding the circular economy and sustainable consumerism  

 Knowledge of Finnish, European and global cultural heritage and understanding of 

cultural diversity  

 Democracy skills, advocating for a secure, fair and sustainable future  

 Emotional and empathic skills 

 

Turun Suomalaisen Yhteiskoulun lukio Upper Secondary School has about 700 students and 40 

teachers. The school has a special, national science program and a marine-oriented program in 

which the ecological dimension of sustainable development in particular has long been realized in 

many school courses. This presentation examines, through examples, the activities of our own 

school in relation to the five objectives involved in the SUDEGO project.  

  

Fig. 2 The facade of Turun Suomalaisen Yhteiskoulun lukio Upper Secondary School.  

 

As Turku Municipality Education Division and our schools were involved since the 2017 in the 

SUDEGO project, funded by Erasmus Plus Programme, some interesting ideas come to aur teachers 

and students and they were able to plan and build really interesting novel activities related to 2030 

Agenda SDGs. 

 

  

Goal 3. Good health and well-being. Although many young people engage in active physical 

activity, the amount of daily exercise is decreasing and, on the other hand, research into the dangers 

of too much sitting is constantly increasing.   

The Students on the Move project funded by the Finnish Ministry of Education was launched in the 

city of Turku with the aim of increasing mobility during school days. The three main aims of the 

project are listed below.  

 Increasing physical activity among students and improve yheir capacity to study  

 Developing an operating culture that supports activity in educational institutions  

 Increasing cooperation between different actors  
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As part of our school renovation, the classrooms were refurbished and, in addition to the usual 

desks, the classrooms were equipped with height-adjustable desks to work on. There are also a few 

exercise bikes in the hallways that you can also pedal while studying. Teachers and students have 

been encouraged to take breaks during the lessons, and the project aims to provide sports facilities, 

such as a ping-pong table, in the school yard.  

 

                

Goal 5. Gender equality. In the school world, gender inequality can be seen, for example, in the 

latest PISA results. Literacy was the main focus of PISA 2018. Although Finland is one of the best 

OECD countries in terms of literacy, there are large differences between girls and boys.   

 

There are more girls enrolled in upper secondary schools than boys, and girls are more successful in 

the matriculation exams in all subjects other than math, chemistry and English. Not everyone feels 

that they are girls or boys, or their sex is different from their biological sex. In this case, the small 

everyday things can become big, for example, a student finds it difficult to go to the "wrong" sex 

toilet. In our school, everyone can be as they are and sex is not numbered. All toilets in the school 

are gender neutral, which can be really important for a young person. 
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Goal 7. Affordable and clean energy. Saving energy and renewable energy are themes that are 

present in the everyday life of the school. During the school renovation, the lighting became 

operational with motion detectors, the insulation became more efficient and the recovery of the heat 

of air ventilation saves a lot of energy. As the result of the enthusiasm of a geography teacher, solar 

panels were installed in our school during the renovation, and their power and performance can be 

monitored in real time on the school info TV.   

  

Fig. 3 The solar panels on the roof of Turun Suomalaisen Yhteiskoulun lukio.  

Our school offers a course on energy that introduces students to renewable energy solutions and 

innovations in a comprehensive way. Last year, students learned how to build a solar mobile phone 

charger for themselves. In a project carried out in collaboration with Puropelto Upper 

Comprehensive School, high school students also taught comprehensive school students how to 

make a charger. After designing the charger, they built the prototype in cooperation with their 

younger colleagues of the Puropelto School.  

 

Fig. 4 The solar charger for a mobile phone handmade by the TSYK students.  

  



SUDEGO - Sustainable Development Goals in the Schools    120 

  

Goal 12. Responsible consumption and production. In November 2019, the energy course of our 

school organized a cellphone recycling campaign for all the high schools in the city. The students 

themselves took care of the organization, marketing and media contacts, and the project  was 

reported in the national news. “Metals needed for mobile phones can be recycled in cities, without 

the need to clearcut rainforests for mining, ” says Kalle Viherä, a teacher of geography and 

biology.  

  

 

 

 

 

 

 

 

 

 

Fig. 5 The Urban mining Campaign in Turku to recycle used cellphones  

  

The campaign called ”Urban mining” was launched with the great interest, not only of the involved 

students and teachers, but also with the  full involvement of the families and the city. In total, after 

the first week of the campaign, 144 kg of old mobile phones were recycled, along with about 160 g 

of precious metals valued at up to 7000 €. All this happened in one school week. 

 

  

Goal 15. Life on Land. Our school building is located in an urban setting in the center of Turku. In 

collaboration with biology and visual arts students and teachers, an art garden that supports urban 

nature was designed and built in the school yard. It is home to flowering plants for pollinators, 

insect hotels and butterfly bars for insect use, made by art students, and art is used in order to create 

a refreshing living area for students. Garden waste is also composted in the spirit of a circular 

economy.   
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Fig. 6 The art garden designed and built in the school yard.  

The students also get to know the Finnish National Parks during school courses. Each year a special 

school-based course is organized, where students and teachers go hiking in Lapland, in Finland's 

largest national park, to learn about the geology, the species, the impact of climate change and 

nature conservation in the area.   

  

Fig. 7a Hiking in the Finnish National Parks.  

Fig.7b A fascinating underwater sculpture in the Turku Archipelago.  

 

Our school has also, Together with Metsähallitus (the agency responsible for forests in Finland), our 

school also built an underwater sculpture park in the Archipelago National Park, with the aim of 

raising interest in protecting the Baltic Sea.  
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 Spain 

 

Barcelona more Sustainable Schools Programme 

 

Barcelona’s More Sustainable Schools programme (E+S)
23

 is the heir to the Barcelona School 

Agenda 21, an initiative aimed at schools that was launched in 2001 in accordance with the city's 

Agenda 21. Through this programme, educational communities get involved in diagnosing, 

providing solutions and making commitments in order to create a more sustainable city, starting 

with the immediate environment. 

 

The E + S programme promotes a culture of sustainability, a culture that is a work in progress 

which involves rethinking how we organise our society and our lives to minimise the impacts that 

degrade the environment and to ensure quality of life for all. It is linked to new ways of seeing our 

common future and taking part in problem-solving (rethinking, experimenting and innovating). 

 

The programme’s aim is to support schools in the process of incorporating sustainability criteria 

into all areas of their educational work. Each centre develops its own transformation project and 

proposes actions to improve the school and the environment with the direct participation of the 

students in the analysis, the preparation of proposals and the execution of specific actions. The 

purpose of the process is the empowerment of each child as a conscious and responsible person, 

able to participate in the transformation. The students are the protagonists of all the actions, the 

goals of all the learning opportunities and the hinges of all the relationships. 

 

 
Fig.1 Ten points for Barcelona’s More Sustainable Schools programme 

 

Acquiring the ability to act is not the result of one-off actions. You have to immerse yourself in 

environments that put into practice what you preach, be it school, family or leisure. The desire to act 

                                                           

23 http://lameva.barcelona.cat/barcelonasostenible/ca/escoles-sostenibles 

http://lameva.barcelona.cat/barcelonasostenible/ca/escoles-sostenibles
http://lameva.barcelona.cat/barcelonasostenible/ca/escoles-sostenibles
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is strengthened in stimulating environments where people feel invited and rewarded when they 

contribute to shared goals. Each of the E + S schools and networks has a 'more sustainable' context 

than the overall environment, where a climate of good practices and shared values fosters individual 

responsibility and decision-making. 

 

The E+S programme is part of the More Sustainable Barcelona network, made up of about 1200 

organisations that have signed the Citizen’s Commitment to Sustainability 2012-2022. This year 

there are 358 affiliated schools and a total of 454 schools have taken part in throughout its 17-year 

history. Those schools have developed a wide range of initiatives for improving school itself and its 

surroundings. Each school year there is a new call for schools that would like to continue and 

develop their project, as well as others that want to start one and sign up for this engaging collective 

project. 

 

More Sustainable Schools is part of an even larger network, More Sustainable Barcelona, which 

involves more than 1,100 associations, companies, organisations, businesses, schools, universities 

and other bodies that have signed Barcelona's Citizen Commitment to Sustainability. 

 

In the other hand, More Sustainable Schools Programme, takes part of The Network of Schools for 

the Sustainability of Catalonia (XESC), that is formed by 16 networks of educational centers that 

develop programs of education for the sustainability and in the same time this network is 

coordinated with 11 more Spanish networks that involves almost 3.000 educational centers in 9 

autonomous regions of the country. The Spanish network Is called Esenred. 

 

 

Reference framework 
 

The More Sustainable Schools Network promotes the culture of sustainability, a culture under 

construction, which involves rethinking how we organise our society and our lives, so we can find 

solutions to enhance our quality of life and minimise the harmful impact we have on the 

environment and resources. 

 

It is linked to new ways of seeing our common future and taking part in problem-solving 

(rethinking, experimenting and innovating). If we are to achieve a more sustainable world then, far 

from perpetuating a system that doesn’t work, what we need to do is train people to become the 

driving forces of change and give them the skills for mindful action. We need to encourage and help 

schools to embark on this transformation. 

 

 

Mission 
 

The E+S mission is to support school teams in the process of incorporating sustainability criteria 

into all areas of their educational work. To do that we help to develop:  

 a critical approach to what we do, 

 broaden our horizons as regards the possibilities of what we can do. 

 

http://lameva.barcelona.cat/barcelonasostenible/sites/default/files/compromis_22_redicio.pdf
http://lameva.barcelona.cat/barcelonasostenible/sites/default/files/compromis_22_redicio.pdf
http://lameva.barcelona.cat/barcelonasostenible/ca
http://www.escolesxesc.cat/
http://www.escolesxesc.cat/
https://confint-esp.blogspot.com/p/esenred.html
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The More Sustainable Schools team assists teachers along the way, so they can reflect on what 

doesn’t work and take action to change that, by putting real transformation projects into practice 

that will turn into: 

 a learning process which educates us (gives us the capability, the know-how to proceed and the 

criteria for action); 

 a good experience that empowers us (as a force for change, to mobilise and enable us to change 

things). 

 

 

Vision 

Barcelona’s schools train people to be aware of themselves, their surroundings and environmental 

limits, people who feel responsible for finding the way to ecologically feasible, socially fair and 

economically effective development, to distribute wealth. 

They are active and creative people, good at clarifying values and interests, imagining alternatives, 

negotiating solutions and taking part in their implementation. 

 

 

 

 

 

 

What does the programme offer? 

- Common work framework that makes us feeling we are part of a collective project.  

- Personal accompaniment and support by phone, email or face to face.  

- Personalised, ongoing technical and educational advice.   

- Communication and dissemination tools: fortnightly e-newsletter and the programme website.  

- Support materials with practical guidance for carrying out the process, working proposals and 

specific resources.  

- Environmental Education Document Service with informative materials and educational 

resources.  

- Training: courses, seminars and ongoing training workshops for teachers, AMPA/AFA 

(Parents/Families Association), monitors, etc. (Training recognised by the Catalan Ministry of 

Education).  

- Boosting working groups and experience-exchange spaces.  
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- Technical support and resources of various municipal or supramunicipal bodies.  

- Grants and subsidies for participating schools that apply for them. 

The main guidelines in four of the SDGs studies in SUDEGO are summarised as below 

 

 

 

 

 

 

 

 

All Barcelona’s infant (for children aged 0 to 6), primary and secondary schools, post-compulsory, 

vocational and adult education centres, plus specialist and/or adapted schools, can join the More 

Sustainable Schools network. 

 

 

 

 

Connecting the improvements of the environment  

with health through the study of air quality,  

sustainable mobility, the consumption of  

healthy foods and the reduction of noise pollution 

Making school communities aware of 

the relevance of renewable energies: 

Let’s join energies and Energy-3 

Raising awareness to prevent food waste in 

lunchrooms, to avoid the single-use wraps in 
breakfast time, to develop composter points, design 

and implement a plan against waste generation 

Enhancing knowledge about the urban biodiversity 

through green walls, vegetable gardens, 

butterfly gardens, insects shelters, school farms, 

ponds and nest boxes 
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International Awards 

2010 Dubai International Award for Best Practices 

Barcelona School Agenda 21 (currently More Sustainable Schools) received international acclaim 

in 2010 as one of the 10 proposals selected for and awarded the Dubai International Award for Best 

Practices for improving living conditions. 

The award, spearheaded by the Government of Dubai and jointly run with the UN HABITAT 

programme, aims to promote progress towards the sustainable development of human settlements 

on the basis of mutual international cooperation. 

According to the head of the jury, “best practices tell us how communities, cities and governments 

are tackling old and new challenges with innovative solutions. These winners show us that there are 

efforts under way to learn from the experiences of others, instead of reinventing the wheel each 

time”. 

Recognition of Good Practices 

ICLEI - LOCAL GOVERNMENTS FOR SUSTAINABILITY 2011 

Case Studies nº 125: Education for Sustainable Development 

The Barcelona School Agenda 21 Program, 2011 

INTERNATIONAL ASSOCIATION OF EDUCATING CITIES 2012:  

Franquesa, Teresa. “Barcelona's Agenda 21: ten years of the Citizen Commitment to 

Sustainability". Monograph entitled “City, Environment and Education”. 2012. 

FIREBALL 2012 

Future Internet Research and Experimentation By Adopting Living Labs - Towards Smart Cities. 

D3.4 Best Practice Benchmark, 2012. 

 CODES SCHOOL AND COMMUNITY 2013 

Turull Forest Environmental Classroom, is an equipment that promotes networking on the ground in 

a neighbourhood of Barcelona:  

Networking for Sustainability: Challenges and opportunities.  
The case of Barcelona. 

ROM THE NETWORK’S SCHOOLS  

 

 

 

http://lameva.barcelona.cat/barcelonasostenible/sites/default/files/attachments/article/438/dubaiawards_barcelona_school_agenda_21_programme_en.pdf
http://lameva.barcelona.cat/barcelonasostenible/sites/default/files/pagines/document/4212/casestudy125-barcelona.pdf
http://lameva.barcelona.cat/barcelonasostenible/sites/default/files/articles/document/5033/codes2014networkingforsustainability.pdf
http://lameva.barcelona.cat/barcelonasostenible/sites/default/files/articles/document/5033/codes2014networkingforsustainability.pdf
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Projects coming from the school network 

The process used in developing the projects is one that children learn and can apply to their lives, 

and in which experiences and emotions play key roles. 

The schools involved in the More Sustainable Schools network develop these projects within a 

common framework with shared learning, by creating synergies and progressing together in the 

network. The projects focus on the following educational areas: 

- Surroundings: the school's external and internal physical spaces 

- Resources: managing energy resources and water, consuming materials, responsible 

procurement, waste treatment, improving biodiversity, acoustic comfort and so on. 

 

Documents 

- The existence of a consensual ideology regarding sustainability, its presence in the project and 

educational practices and the degree of coherence between aims and achievements. 

- The curricular integration of content relating to the principles of sustainability and the degree of 

coherence between what is intended to be taught and what is actually taught and learnt. 

- Social climate: the social setting and internal running of the school, linked to the principles of 

sustainability: participation, communication and attitudes to change. 

- Exchanges: the exchanges that are established between the school and the outside world. 

 

 

 

 

 

 

 

What are the goals at each stage of the project? 

 Motivation: fostering and increasing the interest and commitment of those making up the 

educational community, because the more people and groups there are, the better. 

 Diagnosis: identifying and analysing the main problems there are at the school and in its 

surroundings, their scale, describing them in detail so they can be thoroughly understood and 

looking for their possible causes. 

 Researching alternatives and taking decisions: reaching a consensus on what changes are 

desired and establishing priorities based not just on what is most important but also on what is 

most feasible. This is the basis for devising a plan that specifies landmarks, a schedule and who 

is in charge. 
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 Action: organising and implementing the action that is planned with the participation, where 

appropriate, of various groups and members of the educational community. 

  Evaluation: a dynamic, ongoing and systematic process which verifies the successes achieved 

and the not so successful aspects, in accordance with the goals. 

 

 

Impact of the programme on the students  
 

After 18 years of the programme, the aim was to explore through research what memories the 

young people have of it after spending a long period of their school life working with it (a minimum 

of 4 years) and if that memory has had an influence on their current practices and interests (Elias, et 

al., 2018)
24

. To this end, six aspects related to the life paths of young people have been explored: 

education, work, civic life, family, politics and community participation.  

 

The research is approached from a three-fold perspective: first, a look at the past and the 

experiences lived and remembered; second, a look at the current reality of young people and their 

interests and practices; and lastly, a look into the future to follow lines of work that continue to 

deepen the awareness and commitment of schoolchildren in Barcelona. 

 

 

A retrospective look and proposals for the future 
 

The analysis of the data
25

 obtained shows that the vast majority of the children who participated in 

the programme recall some of the actions taken and their development. The practices they 

remember most are those related to responsible consumption, waste separation, healthy eating, 

saving water and making a vegetable garden. 

 

Impact of the programme on their daily lives 

They have a strong memory of the importance and need to work for sustainability in relation to 

current practices and interests. Among those with the most vivid memories are those who are 

currently carrying out more sustainable practices at home and those who are more interested in 

environmental issues. The impact of the programme is more evident in students who represented 

their centre at central events or participated in special activities. 

 
A look to the future 

It is important for students to experience the programme first-hand in any of the possible 
scenarios inside or outside the centre for there to be a greater impact. 

 

One of the most resounding conclusions throughout the research has been the importance of 

multiple simultaneous socialisation agents and the central role of family and school as 

                                                           

24 Elias, M., Recasens, J., Sánchez, A., Crespo, A. 2018. Avaluació de l’impacte del programa Agenda 21 

Escolar (Escoles + Sostenibles): informe final. Barcelona: University of Barcelona. Faculty of Education. 

Available at: http://hdl.handle.net/11703/115327. 

25 Marta Vilar, Teresa Franquesa and the More Sustainable Schools program team 

 

http://hdl.handle.net/11703/115327


SUDEGO - Sustainable Development Goals in the Schools    129 

environmental socialising agents. School together with the family are the first choice in terms of 

agents for transmitting environmental knowledge and the second is the school.  

 

 

Co-responsibility for carrying out the programme 

The school can be a key and central player in reversing starting points.  

We find that schools situated in high vulnerability environments have a strong commitment from 
teaching teams, and they are also the centres where the most practices are carried out.  

 

 
A look to the future 

In order to work for equality, priority must be given to the support of teaching teams' 
initiatives at high-vulnerability schools in order to ensure the participation of families. 

 
By retrospectively analysing the practices and discourses from when the students lived with their 
family during their childhood, it was seen how, in addition to home practices, it was important that 
they were supported and that they coincided with the discourses in favour of co-responsibility 
raised at school. 

 
A look to the future 

In order to ensure long-term impact, the combination of discourse and practice that will 
ensure the memory and imprint of both aspects on the students must be further 
strengthened. 

  

Perception about the importance of sustainability 
All young people who attend a school participating in the programme share a clear perception about 
the importance of sustainability. However, there are several levels, linked to 4 aspects: 

 the importance and relevance of sustainability, 

 the identification of agents and key players in decision-making and measures for 

sustainability,  

 the practices they carry out in everyday life, 

 the desire to share knowledge in their social environment. 

 

These 4 aspects enable a continuum to be drawn in which the young people are distinguished 

according to their environmental knowledge. 

 

 On the one hand, we see a group of highly educated young people characterised by giving 

great importance to sustainability, critical thinking and the ability to identify relevant actors 

in decision-making (such as administrations, governments and the policies they adopt), as 

well as the knowledge of a large set of measures to contribute to sustainability in a wide 

range of fields. 

A look to the future 
The permeability of families with children must be a clear factor in making them active 
agents. The E + S programme has become key to fostering interconnected participation 
between the different socio-educational agents in the environment and to stimulating 
networking. 
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 At the opposite end of the scale, there are young people with lower levels of knowledge; 

characterised by recognising that they do not have a solid foundation in sustainability, who 

carry out few environmental practices, who lack the capacity to identify specific actors and 

measures and, consequently, do not pass sustainable practices on in their immediate 

surroundings, although they show concern and often awareness. The notion of 

accountability tends to be more abstract and macro-social actors play a more relevant role as 

opposed to individual roles. 

 

 

 
 

 

Empowerment  
Another element analysed was the perception of controllability; that is, the perception that what is 
happening can be controlled by oneself. This element is central, as it can condition the notion of 
reversibility of the current situation and the practices that are carried out.  
The results show that less aware people, with less knowledge and fewer sustainable practices, have 
a tendency to address the uncontrollability of the situation, with very little room for individual 
manoeuvre to take action.  

 
A look to the future 

Significant practices need to be introduced in schools, which will ensure maximum 
participation and help increase the perception of the controllability of sustainability 
processes. This reinforces the awareness of the possibility of changing the current situation 
and of individual responsibility and collective responsibility. 
The widespread interest in sustainability shown by the young people who participated in 
the research highlights the value and impact of the E + S programme and the need to 
guarantee its continuity and enhancement, as well as its replication by all students in 
schools. 

 

A number of practices appear to be quite solid and internalised and unquestioned: healthy 

eating, waste separation, avoiding throwing pollutants down the sink, reusing materials or avoiding 

water wastage. Other initiatives are less common: avoiding wasting food, refusing plastic bags, 

turning down the volume of music listened to, picking up rubbish from the environment, using 

lunch boxes and using the bins system, among others. In contrast, young people show less interest 

in initiatives such as urban gardening, composting, sustainable mobility, improving biodiversity or 

purchasing products with returnable packaging. 
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A look to the future 

Further work must be done to make it possible to introduce less common practices into the 
educational approaches of the centres and to consolidate and reinforce the more widespread 
ones. 

 

Activism and participation 
It has become clear that the environmental practices that young people are carrying out today are 
associated with various forms of participation and activism. From the types - reactive, political, 
cultural, of consumption and passive - a correlation is observed between the most socially inactive 
people and those with few sustainable practices. 
 

                    
 
Conversely, it can be seen that multiple forms of participation or activism and awareness in 
political and cultural issues have a direct relationship with a greater interest and better 
knowledge of environmental issues and more sustainable practices that are carried out on a 
daily basis. These results are in line with other European researches (Hoskins, D'Hombres, & 
Campbell, 2008; Hoskins, Janmaat, & Villalba, 2012; United Nations Educational, 2013). 

 
A look to the future 

We need to promote participation in all areas and from a global perspective, and consider 
schools as active social agents that connect school contents and environmental practices with 
wider participation spaces. 

 

 

Final evaluation  
 
After 18 years of the E + S programme, we can see that we are on the right track with regard to 
helping young people become autonomous, responsible, participatory, cooperative and actively 
engaged in the prevention of and finding solutions to socio-environmental problems. Former 
students have a general interest in sustainability issues and there is a correlation between this 
interest and what they carry out in their daily lives. 

 

The impact of the programme is more evident in students who participated in special activities. In 

order for the impact to be greater and last over time, it is very important that the students experience 

the programme first hand, so that the young people feel they are the protagonists of the actions 

undertaken, and that the actions are accompanied by a discourse of responsibility. 
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United Kingdom – Northern Ireland  
 

NICVA Experience: the value of volunteering 

 

 

NICVA – Putting the UN Sustainable Development Goals at the heart 

of Government decision making in Northern Ireland 

 

NICVA
26

, the Northern Ireland Council for Voluntary Action, is a membership and representative 

umbrella body for the voluntary and community sector
27

 in Northern Ireland. 

NICVA has over a thousand members which range from well-known charities to grass roots 

community groups; NICVA lobbies and campaigns to advance the interests of the people and 

communities that its members support.  NICVA offers a range of practical services, products and 

support to its members to help them to find innovative solutions for social challenges. 

In Northern Ireland the Programme for Government
28

 (PfG) is the mechanism used to measure 

progression towards the Sustainable Development Goals (SDGs) with a mapping exercise to link 

the PfG to the SDGs was undertaken in early 2019. 

NICVA established the Northern Ireland Sustainable Development Goals Forum in July 2019; the 

SDG Forum has a membership base of 18 organisations
29

 from the community and voluntary sector 

in response to the increasing urgency of the 2030 Sustainable Development Goals agenda.    

The SDG Forum has defined its ‘Key Asks’ which articulate the Northern Ireland Voluntary and 

Community Sector’s growing concern about the lack of integration and coordination on the 

implementation of the Sustainable Development Goals in Northern Ireland; advocating for action to 

mainstream the SDG commitments across government departments in partnership with other 

sectors. 

 

                                                           

26 https://www.nicva.org/  

27 Including NGOs 

28 https://www.northernireland.gov.uk/sites/default/files/consultations/newnigov/draft-pfg-framework-2016-

21.pdf  

29 GEMS NI is a member of the NI SDG Forum  

https://www.nicva.org/
https://www.northernireland.gov.uk/sites/default/files/consultations/newnigov/draft-pfg-framework-2016-21.pdf
https://www.northernireland.gov.uk/sites/default/files/consultations/newnigov/draft-pfg-framework-2016-21.pdf
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The Northern Ireland Sustainable Development Goals Form “KEY 

ASK” 

 

Develop an ambitious and well-resourced SDG Action Plan, with Northern Ireland specific 

indicators led by The Executive Office
30

 and involving all government departments, to steer, 

implement, monitor, and report on the Goals. This action plan needs to emphasise the interlinked 

nature of the Goals and each department should have a Sustainable Development Goals 

lead/champion. 

 

1. Establish an inclusive and independent monitoring forum in which government and civil 

society organisations are fully represented, ensuring that civil society has an integral role in 

evaluating and reviewing progress. 

2. Ensure that all government policies, strategies and decisions align with the UN Sustainable 

Development Goals, including the next Programme for Government and local Council 

Community plans. 

3. Encourage broader participation the next National Voluntary Review on the SDGs and 

include Goal 17 ‘Partnerships for the Goals’ in the response to reflect the importance of 

partnership working outside of government to achieving the SDGs. 

 

The Northern Ireland Sustainable Development Goals Forum
31

 has developed an events schedule 

for 2020 that includes planning the campaign, scoping, information gathering and developing a 

shadow Voluntary National Review report and a calendar of awareness-raising events with key 

stakeholders including politicians, government departments, universities, business and industry. 

GEMS NI will use the networking and knowledge-sharing opportunities available through the NI 

SDG Forum to highlight the Sudego Project products as free of charge resources for use by schools 

and other interested parties. 

Geoff Nuttall, NICVA’s Head of Policy and Public Affairs commented, “We welcome the 

development of resources, such as those developed by the Sudego project, which can increase 

awareness and progress towards the delivery of the UN Sustainable Development Goals”. 

For further information on the Northern Ireland Sustainable Development Goals Forum, please 

contact siobhan.mcalister@nicva.org.  

 

 

                                                           

30 https://www.executiveoffice-ni.gov.uk/ 

31 https://www.nicva.org/article/nicva-and-ni-environment-link-join-forces-to-progress-the-sustainable-

development-goals 

mailto:siobhan.mcalister@nicva.org
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The Partners 

 

 

 

 

 

Erfap Lazio is a vocational training organisation, established in 2000 with 15 staff members, three 

offices in the Lazio region (Roma, Latina and Sora -FR-). It is accredited by Regione Lazio and has 

got the Quality Standard ISO 9001. Its main aim is supporting the employment and the economic 

growth in the region with vocational training & guidance and socio-economic research activities. 

Erfap Lazio has a strong relation with the educational and productive system in the region, with the 

trade unions and the labour market. Numerous and significant projects are dedicated to employees 

or to non-employed workers, carried out through paid courses or professional funds, in direct 

relationship with the involved companies. Specific vocational courses are offered to migrants via 

“special utilities” regional programme, where we were selected. 

Special thanks are addressed to UIL di Roma e Lazio, the regional body of one of the three major 

Italian Trade Unions, for the big support along all the project lifespan and in particular for the Final 

Conference success. 

 

 

 

The Italian Alliance for Sustainable Development (ASviS) was established on February 3rd, 

2016, upon the initiative of the Unipolis Foundation and the University of Rome “Tor Vergata”. Its 

aim is to raise the awareness of the Italian society, economic stakeholders and institutions about the 

importance of the 2030 Agenda for Sustainable Development, and to mobilize them in order to 

pursue the Sustainable Development Goals (SDGs). ASviS brings together over 230 member 

organizations among the most important national institutions such as: associations representing 

social partners; networks of civil society associations pursuing specific Goals; associations of local 

public administrations; public and private universities and research centers; associations of 

stakeholders working in the fields of culture and information; foundations and networks of 

foundations; organizations that are members of international networks dealing with the SDGs. 



SUDEGO - Sustainable Development Goals in the Schools    137 

 

Liceo Scientifico ‘Augusto Righi’ is located in the centre of Rome; it was founded in 1946 and 

met with so much success that it created satellite schools in different parts of Rome that eventually 

developed their own autonomy. Still today, a large number of students choose to attend the Liceo 

Righi due to its reputation for academic excellence; the curriculum provides a strong focus on the 

study of Math and scientific subjects. The school population is of about 1400 students and 100 

teachers. The school has a wide experience in coordinating networks of schools both nationally and 

internationally. Liceo Righi is the co-ordinator of a network of 60 schools in Rome and Lazio, 

named Rete DEURE - European Dimension of Education - founded in 2001, whose aim is to 

promote a transnational approach in teaching and learning. An international outlook and a focus on 

the European dimension has led to international contacts and projects: MUN simulations, student 

exchanges with the USA, the Netherlands and Denmark, language courses of Italian for foreign 

students, of English, French and German for students and staff, but also participation to a large 

number of EU projects. 

 

The junior high school “Michelangelo Buonarroti” was involved in the SUDEGO project for the 

testing meetings and hosted the final project Conference and the Liceo Scientifico “Farnesina” has 

taken part of SUDEGO testing activities. 

 

 

 

 

 

Barcelona Education Consortium (BEC) is a body established by the Government of Catalonia 

and Barcelona City Council for the joint management of education in the city of Barcelona. Its 

network is made up of 352 schools (2017-2018 school year) and more than 9.500 workers at 

schools and 140.500 students. BEC manages resources worth 1,000 million euros annually. The 

Consortium oversees the integrated management of education in the city in accordance with the 

principles of proximity and effectiveness and the goal of improving standards of excellence and 

equality. The body is the sole interlocutor for the city’s state schools and publicly-funded private 

schools and a one-stop shop for attending to family’s needs as regards education. Barcelona 

Education Consortium and Barcelona City Council signed an agreement to work together through 

More Sustainable Schools Programme, after the 2001 first programme in the framework of 

Barcelona’s Citizen Commitment to Sustainability. 
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The Chamber of Commerce and Industry – Dobrich is an autonomous non-governmental 

organisation established to support local entrepreneurial activities and to enhance regional 

economic development and prosperity. The Chamber’s main goals include the encouragement of 

international trade and investment as well as serving as a reliable representative of its local 

members at the national and international level. Built on the foundations of the former Euro Info 

Centre, in 2008 the Dobrich Chamber became a regional contact point within the larger information 

and consultation network for enterprises established by the European Commission – the Enterprise 

Europe Network. Within this network the Chamber provides services on innovative development, 

business co-operation, and participation in national and international programmes to the North East 

planning region. 

 

 

 

 

The Turku Education Division organizes and develops the education services of the city. The 

division includes early childhood, basic, vocational education, evening high school and 

apprenticeship education in Finnish and Swedish, as well as the Finnish and Swedish adult 

education centers. The basic education consists of 32 Finnish-language schools and four Swedish-

language schools. The Turku International School offers education in English. Over 70 mother 

tongues are spoken in the schools of Turku. There are five Finnish-speaking upper secondary 

schools, one Swedish-speaking and also Evening high school. In addition to the normal curriculum, 

specialization manifests in upper secondary schools as hours of improvisation, games design, hard 

physical training, grand music productions, laboratory courses organized at the University or field 

study on the Archipelago Sea. 

One of basic schools, Puropelto, and one of upper secondary schools, Turun Suomalaisen 

Yhteiskoulun lukio, have taken part of SUDEGO/Erasmus+ KA2 project. International Affairs 

office of Education Division has been in charge of administration of SUDEGO. 
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GEMS NI is a company limited by guarantee and charity registered in Northern /social enterprise 

organisation. Since our launch in 2002 we have developed and delivered best practice in 

employability/employment services and are recognised as delivering excellence in  IAG and VET 

and our development of models of best practice in employability interventions that support long-

term unemployed/economically inactive people and in particular marginalized and disadvantaged 

groups including lone parents, migrants, young people who are NEET, older people, people with 

disabilities and health conditions, who experience disadvantage in the labour market. 
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The SUDEGO – Sustainable Development Goals in the School –project was 

implemented by six Partners from five countries across Europe (IT, BG, ES, FI, UK) 

and coordinated by the Italian ERFAP Lazio. Its aim was to produce and offer some 

useful tools to the school community, to make them better understand the context and 

the foreseen activities for the implementation of five out of the seventeen Sustainable 

Development Goals at the basis of the UN 2030 Agenda. 

In this e-book the authors present the main SUDEGO project results that are targeted 

to the school teachers before being transferred and used by junior and upper high 

school students. The whish is an increasing interest and responsibility of our young 

citizens and their families and friends, towards these critical issues for the future of 

the whole Planet. 

These tools are available, free of charge, on the project website http://sudego.eu/  

The SUDEGO project, its partnership and its results would not exist without the 

European Erasmus Plus Programme that funded it. For centuries Europe has been a 

great battlefield, a place of blood and desperation; at the end of WW2, the European 

Union arose out of such anguish and desolations and we have been experiencing a 

time of joy for over of 75 years of peace; most of the European citizens never knew 

much about war and its horror. We are grateful to be part of the Erasmus generation 

and wish the same for our children in the next future too. 

We would like to thank the Italian National Agency INDIRE that supported our 

project, both the managers and the staff of the Agency that we had the opportunity to 

interact with always gave us great and fruitful suggestions and support to achieve the 

best success in our project. 
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